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Day by day I float my paper boats,
one by one by the running stream.

In big black letters I write my name on them
and the name of the village where I live.

I hope that someone in some strange land will find them
and know who I am.

Rabindranath Tagore



Editorial

Since the inception of The New Leaf we have been trying to
grapple with three issues. Firstly, what is education? Is it only
about fragmented academic disciplines, formal institutions, and
the entire practice of degrees, diplomas and certificates? Or is
it that education is essentially about the aesthetics of living—a
child’s wonder, a poet’s longing, a scientist’s curiosity, a
dancer’s meditation, an old man looking at the sky, a mode of
living and dying, sunrise and sunset? Secondly, why is it that
we keep erecting walls, and negate the possibility of a
communion? University professors remain proud of their
‘academic excellence’, schoolteachers remain confined to their
own domains, and parents are perpetually hypnotized by all
sorts of coaching centres; seldom does one see a forum that unites
them, and evolves the possibility of a new journey towards the
ecstasy of creative learning and unlearning. And thirdly, in a
world that worships big business, big bazar and big revolution
is it possible for a tiny flower to bloom, for ordinary mortals
like us to come together, and do something that is unassuming,
yet immensely graceful?

It is for the readers to understand the rhythm of our path,
our journey. See this issue. It sees beyond fragmented knowledge
systems. It is about art and aesthetics, about trees and forests,
about science and imagination. It is about inspiration,
illumination and experimentation. It unites. An artist gives a
new meaning to art and healing; a scientist writes about trees
and forests; a sociologist reflects on children’s literature; a
researcher throws light on gender stereotypes; a young soul
invokes a beautiful pedagogic experiment; a group of explorers
see the majestic Himalayan peaks, converse with children;
photography and poetry are united; and above all, a brilliant
schoolteacher narrates her story of communicating science.
Friends, here is a forum that untes teachers, professors, parents,
artists, scientists, young dreamers. No wonder, it
communicates, it invites, it does not have the notion of an
‘outsider’.

We are aware of the difficulties that confront us. How do we
take it to our readers? Believe it, we are searching not just
buyers; we are searching our friends who read, who love to feel
the fragrance of a hard copy, who want to share it with their
friends and colleagues, who feel that it is not a bad idea to
contribute to its organic growth, instead of spending the same
amount for consuming a bottle of cold drink, who wish to
participate in a movement of this kind. It is a difficult journey.
But friends, we have voluntarily chosen it. Now it is your turn
to hold the summer issue of The New Leaf. Hold it softly. It
will whisper in your ears the song of hope.

Published from New Delhi by
Vikash Sharma and Ananya Pathak

Contact us on 011-26741429

Mobile: 8285325963

Email: editor.thenewleaf@gmail.com

Price: Rs 40/-

Contents

● Editorial 2

● Letters to the Editor 3

● Why Care for Literature? 5

● Normalizing Violence? 6

● Where Have All the Three Pillars
of Learning Disappeared? 7

● Flip it around! 9

● Science is Political 12

● Interrogating Gender
Stereotypes: A Pedagogue’s
Creative Endeavour 14

● The Fading Shades of
Childhood 16

● Divasvapna: Dreams are
Not Just Dreams 19

● Letters from a Forest School 22

● Art Connects, Art Heals… 23

● On Education and Aesthetic
Imagination 25

● Trees : A Book of Ecology 27

● Striving for the Peaks of
Beauty and Nobility 29

● To Consume is to be
Consumed 31



LETTERS TO THE EDITOR

Letters are not just words; letters intensify the bond. And the
rhythm of connectedness inspires us to evolve.
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critically engaged act that connects theory and
practice. The substance and contents of the
magazine articulate the experiences of teachers,
students and parents. This primacy of humanism
as a new ecology stimulates the reader in one
form or the other.

Dr. Suresh Babu
Assistant Professor,

Zakir Husain Centre for Educational Studies
JNU/New Delhi

An Attractive Venture

I have come to know about your attractive
magazine The New Leaf through our revered
teacher Shri Debasis Mishra. I and three of my
friends have got a complimentary copy from him.
Let me tell you that it is a wonderful work you
guys are doing for the youth. I cannot but express
my feelings after I read it.

 Sohaib Akhtar
Class IX/Ramakrishna Mission Vidyamandir

 Katihar, Bihar

Towards Positive Dreams

First of all I want to congratulate The New
Leaf team for being consistent in their effort with
the workshops and bringing out the magazine.
The second issue once again has brought to us
many perspectives and diverse themes. It gives
the holistic picture of education where art,
photography, school, textbooks, child and parents
are given their due importance. A few writings
which I enjoyed reading are: a poem by T.S.Eliot,
a text on Freire, a pedagogic engagement through
photography, illustrations from a mathematics
textbook, Gandhi’s experiments with truth which
acquired a new meaning when children could
relate to it, and a wide range of perspectives by a
parent on nursery admissions, about the current
education system. Every piece of writing in the
magazine opens up a new and fresh domain of
hope, imagination and positivity. The essay on
Paulo Freire makes me (re)think of a classroom
where students would discuss, put forward their
viewpoints, and the teacher would no more
monopolize their minds and learning. Similarly,
the lesson of symbolism through photography
again made me critical/reflexive of current
situation where the trend of clicking ‘selfies’

Uniting Theory and Practice

The way The New Leaf collective took its birth—
not being much bothered about its genesis,
fundamentally locating and inviting fresh air of
practices in the field of education—leads one to
believe in a possibility of non-discursive terrains
to deal with the problems we confront in
everyday life of learning and teaching. An
unusual trajectory that the collective began to
imagine would implicitly inform the complexities
of the present time shaped by the past with one
set of promises, challenges and thereby new
opportunities for the future. Beyond the scaling
of time, we see the hope and aspiration of the
young and whose energy and enthusiasm keep
the old more vibrant and alive. The grammar it
tends to set beneath the textual representation
organically connects body, mind and
imagination. In the light of inventing actions
guided by theories, the act of writing and its
representation can potentially produce new facts
and thereby new meaning. In a world of
professionalism driven by the logic of market,
publication and circulation of ideas have become
a challenging business as usual. Is there any way
out to reinvent its core, the essence of human life,
its thirst for knowledge by inventing and
discovering new modes of life? Yes, here is a
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education which is liberating (Sa Vidya Ya
Vimuktaye).

All the write-ups in The New Leaf have been
written and compiled with a deep sense of
commitment, yearning and hope for education
that can explore the manifold possibilities in an
individual. The entire team behind this Noble
Concept deserves all appreciation and support.

Sharmishtha
 Kanpur/U.P.

The Need to Involve Children

 As I was going through the pages of the second
issue of The New Leaf, I was reminded of a
conversation between my science teacher and a
student back in school. The young boy fascinated
by the penetration of computers everywhere
remarked, ‘Sir just see how much information a
computer can give you. All the work that a
human can do, a computer can do it better. I bet
computers are going to be the teachers of the
future.’ My teacher smiled warmly and replied:
‘A computer may be able to teach you all the
formulae in the world, it may give you all the
information you wish to have and yet, at the end
of the day when you solve a sum correctly or you
finish an essay who is going to pat your back,
smile and give you a nod?’

Sir wasn’t saying something we didn’t already
know and yet we were dangerously close to
forgetting it. We often get so taken in by the
efficiency of technology that we forget that as
humans we need something more. We need the
small talk, we need the encouraging nods and
we need that personal touch. The New Leaf has
retained this personal touch which is its strength.
It is wonderful to read a magazine which has
conversation and dialogue at the heart of its
matter. At a time when classroom teaching and
learning is a sad one-sided exercise, it was
refreshing to read articles that discussed actual
engagements with children as well as parents. I
feel one thing that The New Leaf could do is also
incorporate contributions from children. Children
could write about their experiences of the
workshops and they could share their
experiences of the classroom and beyond. The
New Leaf mostly has articles written by those who
are teachers, educators or researchers in
education. Involving children would not only
give the reader a fresh perspective and give the
magazine variety in language but also expand the
circle of discussion to those who actually form
the core of this endeavour.

Roma Bhattacharya
Research Scholar/CSSS/JNU/New Delhi

(referring to an advertisement of a smart-phone
where clicking pictures at a blink is celebrated)
is so popular, where without even observing
pictures are clicked just in a mechanical way,
and in that process we miss out the beauty and
creativity of photography as an art form.

Yes, the article on the mathematics textbook
was also engaging; but it made me question: is
making an innovative textbook enough? Since,
at the end it is the teacher who decides how to
use a certain book. Ofcourse the freedom which
a teacher has, the support system which a teacher
needs (pre/in-service trainings, discussions with
fellow members) and his/her training would
decide the usage of a textbook. Thus, one must
refer to the whole context here. Also, it would be
good if the magazine could cover some of the
original writings/views of children. In the end I
would like to prefer the magazine as a bed time
read which would fill you with passion and
positive dreams to change, and make education
qualitatively different from what it is now!

Rituraj
 Research Scholar/CSSS/JNU/New Delhi

Hope in New Experiments

In midst of expert and knowledgeable NOISE, a
magazine like The New Leaf comes with sounds
of freshness, innovation and imagination. As the
mother of school going children, I found the
magazine asserting the importance of
visualization, imagination and association in the
process of learning. The need for such an
approach is unfortunately missing from the
school curriculum as well as pedagogical
methods. The other day when my daughter (Class
Third) was reading out a paragraph on “My
Family”, it was disturbing to see that the entire
class of thirty students had to learn and write the
identical ‘My Family’ (as dictated by the teacher).
There is no room for self expression and
understanding of one’s own family by a child.
The similarity and uniformity can be an easier
task for a teacher, but the process of letting
children express their viewpoints on Family can
unfold a lot. In the name of maintaining
standards, children are forced to remain uniform,
submissive and unimaginative. As one encounters
such incidents, an effort like The New Leaf reminds
us that there is hope in the experiments that
educators carry out and the commitment with
which people are introducing alternatives in
learning. The process of dialogue wherein a child
is an active participant in learning, knowing,
comprehending and assimilating leads to an

[Kindly send your letters to – editor.thenewleaf@gmail.com]
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A few years ago a friend invited me to write a general essay
on the culture of reading among children. Now, I think,
did the children read? Of course, they did. But what did

they read, or rather, enjoy reading? A major activity of my
childhood, I recall, was reading literature, and I loved it. Not only
do I continue to love literature but realise that it is integral to the
(formal) education of children (and adults too).While the modern
education system does include literature, yet it is treated and taught
as just another discipline in the school. The children, as a result,
certainly get trained in the discipline. But do they acquire, what we
may call, the literary sensibility? In most cases, sadly, they do not.
Indeed, the current education system, limited as it is in ideas and
scope, provides little or no space for children to acquire the literary
sensibility that is, in fact, so urgently required in a time like ours –

a time marked by deep vulnerabilities, and the attendant anxieties.

VIEWPOINT

Why Care for Literature?

Literature is philosophy—the way we see the world, feel its many layers, and learn and unlearn. How important
it is for the child to grow with good literature! And when a sociologist with profound literary sensibilities
writes about it we rediscover yet another meaning of education.

To encourage the growth of literary sensibility we need to develop an expanded understanding
of the meaning and purpose of literature. We also have to rethink education along similar lines.
Central to our proposal of reimagining both literature and education is the significance of the
philosophical. By the philosophical we do not mean a high, adult, and above all, out-of-the-
world and impractical sensibility. Rather, we understand it as something not only real, everyday
and life-affirming, but absolutely suitable to be encouraged, particularly through literature, in
children. In other words, we call for, first, an attention to the philosophical in doing literature
with children, and second, a philosophically sensitized education system – in terms of goal,
curriculum and pedagogy – which is required to support it. Only by combining the two shall we
succeed in enabling children to address – ‘combat’ in the language of Pierre Bourdieu– the
challenges thrown up by the contemporary human condition.

Now, let us assume that a reimagined education system is in place. Next, within the given
frame, is the issue of teaching literature, inclusive of literary (philosophical) sensibility, to the
children. The role of the educator being crucial, let us also take that she (or he) has soundly
reflected on the process including key concerns like: a) what (content) is to be taught, b) how is it
to be taught, and c) what is it to be taught for. Following this, she is prepared to engage with say,
for example, the children of the first standard literature (English) class of a city school.In all
likelihood, her account of the experience would read as follows:

We have a prescribed textbook containing a very small number of carefully selected short stories and
poems. Let me narrate what I did, over two classes, with one particularly well-written and illustrated
story – Tumku has a Talent by Jayshree Bhat (Amar Chitra Katha, 2011) – about the performance of
animals in a Jungle Talent Show (JTS). To start with, I asked the children to do activities each considered
himself to be the best at. Neither all activities were confined to the classroom. Nor did all the children
manage to perform, per se. But in all, the entire class participated and enjoyed, either by performing or
by helping others perform. Ignoring the modern dictum that children should be encouraged to be
independent, I too, by doing the latter, participated. And that was that .I just let the incident be.

Dr.Nabanipa Bhattacharjee—
teaches sociology at Sri

Venkateswara College, Delhi
University. As a creative thinker

she loves to explore the terrain of
politics, literature and philosophy.

————
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In the next class, I began with the story of Tumku
(lion cub); there was no indication that: one, I had
pre-read it, and two, it could be connected with the
previous incident.The story, in brief: in the Annual
JTS animals exhibited their dancing, juggling,
hopping, and tapping talents. Tumku helped his
friends – Rhea Rabbit and Montu Monkey –
perform. But he was unable, being unsure of his
own talent, to do so. He was embarrassed and sad.
At the end, the bespectacled Philostotle Python told
the jungle community that Tumku had had a talent
for sure, and that was for making others happy. The
children cheered. I refrained from the discussion of
any kind of “moral of the story”. Instead, I said, in
the passing, that we read the story for the simple
fact that it made, as was obvious,simple and nice
reading.

We do not claim that this account is the finest
example of introducing children to the realm
of the literary (philosophical). However, it does
urge us to reflect upon crucial issues
concerning children. The Tumku story handles
the matter of success and failure, for instance,
by suggesting that they have no uniform
definitions. True, but the essence of story rests
on the idea (and promise) of unlearning which,
we contend,is fundamental to the making of
the literary (philosophical) sensibility.
Unlearning is a continuous exercise, and it is
best to begin early. Of course, the children will
unlearn only if adults agree to do the same.
So, we can start, can’t we?

�

  DEBATE

Normalizing Violence?

 Yet, another newspaper headline; but then, it reveals…

Violence exists beyond its crude physical manifestation. We see violence in our gestures, in
our bodily movements, in our sports carnivals, and above all, in the language we speak
everyday—in its metaphors and symbols. ‘India slay South Africa demon’: see how newspapers
normalize this sort of symbolic violence. We tend to remain silent because we think that it is
patriotism; it is the celebration of cricket nationalism. However, this sort of representation of
‘patriotism-nationalism-sports carnival nexus’ legitimates a culture in which masculinity is
equated with aggression, and ‘defeat’ is seen to be pathological. Yes, our children are growing
up in this kind of socio-cultural milieu. Is it a matter of worry? Or, should we take it for
granted—nothing problematic? Is it possible to create a culture that rescues the spirit of sports
from the aggression of ‘masculinity’, and values the ethos of togetherness rather than the
demonic urge to ‘slay’ one’s ‘opponent’? Is it something that should bother parents, teachers
and educators?

We want you to respond to the debate which we wish to publish in the Monsoon issue of
The New Leaf.
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PEDAGOGY

Where Have All the Three Pillars of Learning Disappeared?

Fear paralyses; the obsession with one and only one ‘right’ answer destroys creativity; and the three pillars—
home, community and school—are losing their emancipatory potential. At this juncture, where do we go?
Is there a possibility of creative learning?

It is true that from childhood to adulthood we have been part of
a very structured form of education. And it drives us to become
‘capable’ and ‘successful’. It also generates fear and anxiety

.How frightening it is to be regarded as a ‘failure’! That’s why, we
all want to be part of this rat race. And the person who dares to
move beyond this order of things looks ‘ridiculous’; he/she does
not fit into the contemporary notion of ‘success’. But frankly
speaking, we need it; we need to look beyond this structure because
it is destroying all human possibilities.

Yes, I am talking about the pathology of a culture of learning
which is based on fear. It would not be an exaggeration to say that
because of this fear we are getting transformed into machines or
manufactured goods. It is the death of one’s innate curiosity,
uniqueness and creativity. Take a simple but immensely meaningful

Vikash Sharma dreams
and practises; with his pen

and camera, with his
intimate association with
children he loves to draw

the landscape of a creative
form of learning.

———

illustration: the hierarchization of minds implicit in the duality of ‘right’ vs. ‘wrong’ answers. If
you are ‘right’ you are destined to be a front- bencher; and if you are ‘ wrong’ you are condemned
to be a back- bencher, and bear its stigma. But any creative pedagogue would tell you that this
obsession with ‘right’ vs. ‘wrong’ answers destroys the child’s creativity: the possibility of plurality
of interpretations and answers. Imagine a situation. ‘What is the name of India’s national animal?’
You ask a child. And she surprises you. ‘It is not tiger, it is cat’, she answers. In a way her answer
is not the ‘right’ answer. However, in her ‘wrong’ answer lies an immense possibility. Who knows
possibly this innocent mind is thinking that a tiger is not easily accessible; moreover, a tiger is
violent, whereas a cat is everywhere, it is soft and friendly. Schools become an alienating experience
because in the name of ‘right’ answers they negate the child’s imagination. The heavy load of
bookish knowledge becomes tiring. In this context it would be appropriate to refer to an
experiential illustration given by Steven Harrison:

A little boy came from school with a note from the teacher saying he doesn’t have an
inquiring mind. The mother, of course, was quite upset by the note.

“You need to have an inquiring mind. I am going to make you have an inquiring mind. If
I have to keep you studying around the clock, you will have an inquiring mind,” said the
mother.

The boy asked, “What’s an inquiring mind?”
“Oh, don’t ask so many questions!”

 I am not devaluing the textual/theoretical knowledge; but it alone, as Harrison’s penetrating
reflections suggest, is not sufficient to make a child truly alert and conscious; it is very important
to create an experiential domain that allows the child to learn, to interrogate, to feel and to
internalize. Possibly Martin Bubber—an existentialist philosopher— elaborated it in the context
of prayer: a dialogue that brings our outer and inner selves together. Imagine how this prayer is
becoming increasingly difficult. We seem to be concerned with the outer glamour. A child—
particularly, in a urban/middle class context— is occupied with techno-material gadgets; his/
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quote Tagore: “School forcibly snatches away
children from a world full of the mystery of
nature’s own handiwork, full of suggestiveness
of personality. It is a mere method of discipline
that refuses to take into account the individual.
It is a factory specially designed for grinding
out uniform results.”

 Yet, hope doesn’t die. Look at the eyes of
children. They inspire us to imagine a new
possibility. And I dare. As I work with a group
of children, I invoke Harrison, Bubber and
Tagore . We listen to the rhythm of Bengali,
Tamil, Hindi, Punjabi and English music; some
of us begin to speak three or four languages
simultaneously; we visit a garden, look at the
distinctiveness of each leaf in a tree; we discuss,
reflect, crack jokes, laugh together; and at the
end of the day we realize this splendid
interplay of differences and symmetry. No
bookish knowledge from a standardized
‘civics’ textbook. No official/’secular’ mantra:
‘unity in diversity’. Yet, the child learns. And I
too begin to pray: Let these children grow up
with curiosity, with innocence, with an
intimate bond with nature and their inner
selves.

�

her ways of looking at the world become
utterly materialistic; one grows up with greed
and pride. Why is it so?

It is in this context that we can refer to the
prevalent state of the three pillars—home,
community and school—an educationist like
T Makiguchi emphasized for the growth of the
wholistic personality of the child.

An ideal home, we love to believe, is about
love and care. But where are the parents? In
this age of ‘efficiency’ and ‘success’ their
workplaces occupy them, demand their
complete attention; the child experiences their
absence: absence of a playful engagement,
absence of abundance of time. Possibly costly
birth day gifts, attractive gadgets and toys
emerge as a substitute. Its consequences are
disastrous. Amidst instant consumption the
child misses the ethic of care. Likewise, where
is the community—its warmth, its intensity of
intimate relationships? Even a civilization like
ours known for its communitarian living,
because of a strange form of modernity that
generates only anonymity and loneliness, is
losing its beauty. And not much need to be said
about the contemporary practice of
schooling—its drilling and standardization. To

From Satyajit Ray’s
‘Two’—a brilliant
film—that takes us to
a world of diverse
experiences of
childhood:
an empty home filled
with technological
gadgets causes
violence, and why the
abundance of
nature with its
simplicity retains the
wonder of childhood
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It is quite usual to think that students learn from their
teachers. Is the reverse also true? The most passionate
teachers would agree that teachers learn some of life’s

very important lessons from their students. The best way
a teacher can learn, grow and evolve both professionally
and personally is through his/her interaction with the
students – reflecting on their questions, preconceptions,
interpretations and imaginative ideas – one should be open
to the students’ thoughts and creative ideas even if for the
time being they seem to be incompatible with the ideas of
the subject experts. They are insights from fresh, yet
unschooled minds and they might lead to revolutionary
ideas and open up new directions. In this article, I would
share some of my experiences of interacting with the

FROM THE TEACHER’S PODIUM

Flip it around!

 Not everything is dead. It is possible for a teacher to arouse the child’s imagination; it is possible to
generate poetry in a science class. In this article—written with immense clarity and conviction—a Chemistry
teacher takes us to the realm of pedagogic revolution.

Dr. Sriparna Chakrabarti is working with
VidyaGyan, Shiv Nadar Foundation as

Curriculum Designer and Teacher Educator.
A passionate educationist, she strongly
believes that teachers grow and evolve
professionally and personally from the
insights and questions from students.

———

students as a Chemistry teacher and how these have urged me to delve deeper into the subject
matter and enhance my understanding of not only the subject, but also the potential of students’
thoughts and their connectedness to the world.

Interaction 1: What’s the matter?

When the sixth graders gradually got introduced to the idea of matter as ‘anything around us
that has mass and occupies space’, I had seized the opportunity to understand the preconceptions
of students about matter. I asked them,”What do you think matter is, can you give some examples
– you may think of anything close to you or anything far away from you?”

The answers came from the students, ‘anything that exists around us’, ‘all that we see around
us’, ‘everything that we can think of is matter’, ‘everything that we see and feel’ and the examples
also came quite naturally – pencil, chalk, stars, planet, chair, tree, house and so on.

I wrote a list of about twenty ‘words’on the board– table, egg, love, heat, plant, shadow, friendship,
rock, mirror image, human body, bacteria, soap, light, water, sound, bird, brain, mind, morning, winter.
The task was set; students will work together in small groups and classify the entities in the list
into two categories – matter and non-matter and this will be followed by sharing by each group,
justifying their classification. This activity ended up with an enlightening discussion, the students
were debating with each other on some of these concepts; they tried to explain to each other why
they would not consider ‘shadow’ and ‘mirror image’ as matter, although they seem to occupy
some space.A material object can form a shadow if it blocks the passage of light and a material
object can form an image if it is positioned in front of the mirror but shadow and mirror-image
cannot exist independently of anything made of matter.

They discussed how ‘love’ and ‘friendship’ is felt within us and through these feelings we relate
ourselves to others. They also came up with the conclusion that living organisms such as human
beings, birds and bacteria are made up of matter, as they are made up of cells, which in turn are
made up of atoms and molecules. However, everything we feel (such as love, kindness, gratitude)
need not be matter, everything we can think of around us or within us need not be matter, our
imaginations and thoughts, ideas and dreams are not matter.
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The discussion around the brain and mind
was very interesting – the students reflected on
their awareness of the brain and the mind –
some of them thought that both were the same,
some thought that the mind was the result of
the activities in the brain, some thought that
brain being a part of the nervous system had
chemicals to transmit signals through the body
but mind can only house thoughts, dreams and
feelings. They found the classification of the
brain and the mind into matter and non-matter
quite challenging. We discussed some
neurosurgeries and saw some video clips,
where doctors are operating on the brain, saw
some pictures of human brain which can be
separated from the body, the mass is known,
the shape is known – so they came to believe
that the ‘brain’ can be considered as matter.
However, their understanding of ‘mind’ as
matter or not remained hazy for a while and I
would rather have that confusion going for
some time as they are in their developmental
stages. These concepts of the mind, the
consciousness and the power of the material
brain, which bewildered neuroscientists,
psychologists and philosophers for so long and
till today, sixth graders are not entitled to get
everything in one go. So we had settled with
two schools of thought – mind could be matter
or non-matter, we would understand better as
we keep thinking and collecting evidences to
justify whether mind is matter or not.To
wonder about the non-physical entities, to
direct our attention towards the perception
beyond the sense-perception is essential at the
very early age – deeper understanding will be
slow and will take years but to seed the thought
is crucial at the tender age.

Another stimulating discussion was around
‘heat’, ‘light’and ‘sound’ where children
debated, discussed and finally came up to the
conclusion that these are forms of energy, they
can be in the form of waves, they can travel
distances and seem to fill up spaces but they
themselves are not entities that have mass,
hence they are not considered as
matter.Students could unanimously decipher
that ‘morning’ and ‘winter’ are not matter,
these are some duration in the day and the year
respectively, and these are indicating some
time. It was heartening to listen to their
perceptions of morning and winter – to some,
morning was freshness, newness; to some it
was end of darkness and beginning of daylight;

to some others it was start of the routines of the
day and beginning of another cycle. Similarly
winter brought different views – some liked the
cold weather and coziness of warm clothes and
a quilt; while some complained about the
dryness and chilly weather and how difficult it
is to rise from bed – however they all agreed
that morning and winter are durations in a
cycle, depending on the position of the sun
relative to the Earth and are not matter.

What did I learn?
As they were allowed to collaborate in small
groups and share their ideas, they
uninhibitedly came up with conclusions after
justifying each other’s arguments and my role
was to summarize their understanding and
guide them in the right direction at times. Their
views were given due importance as they were
asked, ‘What do you think?’, ‘Why do you
think so?’ and when they are assured that
whatever they say is not right or wrong, but we
will collectively shift towards the scientifically
accepted conclusion with justification – they
happily contributed. During this exercise
students were constructing knowledge for
themselves; they were engaged in an important
life skill as well as scientific skill, to be able to
categorize a list of entities into groups, based on
some common pre-defined characteristics;
collaborative learning happened through
mutual participation of students and teacher.
The discussion digressed at times but only got
richer through integration with real life
experiences. Students delved into the deeper
understanding of matter, not only through
examples but also through counter-examples,
which was crucial in this exercise.

Interaction 2: Can we be happy after a loss?
In another instance where the eighth graders
are beginning to understand the idea of how
matter is made up of atoms and molecules
which are juggling around each other and are
in constant motion, we began our journey to
understand ‘bonding in atoms’. We had started
our discussion around some questions such as,
‘Why do we need friends?’,‘How do we make
friends?’ and slowly started unveiling the
tendency of certain atoms to gain or lose
electrons or share electrons in order to attain a
stable configuration and in doing so they bond
and stabilize each other.

The children who cannot see and touch these
atoms, are made to believe that matter is made
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up of atoms and molecules, cannot be expected
to understand the mode of bonding between
atoms the way scientists do. As Chemistry has
a lot to do with sharing and bonding, breaking
old relationships and forming new ones,
transformations from one form to the other,
interaction between molecules leading to new
substances with emerging properties,
‘chemical bonding’ was well received by
children when I correlated these concepts with
our human relationships and values.
● There are certain atoms that do not like

staying alone; they need a life-long friend
even for their existence. Let us say, hydrogen
atom will always look for another hydrogen
atom and both get stabilized when they share
one electron each.Hence hydrogen gas exists
as a molecule of hydrogen. Students could
find more atoms like that while we looked at
the electron arrangement in some other
atoms – such as chlorine, fluorine, oxygen,
nitrogen and so on.

● There are certain atoms such as sodium,
potassium, calcium and some more that
become happy and stable when they lose
electrons. How can anyone be happy and feel
relaxed after losing something? What would
you like to lose in order to become happy?
The students discuss and come up with some
things that they would like to lose, such as
‘homework’ and‘test’. Then I would direct
their attention towards a simple message
from Swami Vivekananda, he was asked by
someone, “What did you gain by prayer”?
Swamiji had replied, “I did not gain
anything, rather I lost – I lost anger, jealousy
and arrogance”. Students were allowed to
reflect on the things or emotions that they
would rather lose, where they gain
happiness by giving away. Some of them
narrated their experiences of visiting an
orphanage and how giving away their toys,
books and clothes gave them more happiness
as they saw the smiles on the faces of the
children who received them.In this way by,
talking about the different kinds of atoms
and their modes of bonding, we also learnt
some human values from the properties of
these atoms.

What did I gain?
At the end of this lesson, to allow more creative
thinking and writing, I had asked them to write
poems or stories on ‘bonding between atoms’.

To my surprise and delight, some great poets
and writers emerged from the class and some
of them related the mechanism of bonding in
atoms to human value systems. A child had
mentioned through her poetry, how the atoms
not only cared about stabilizing themselves
through bonding, they also cared about the
other partners’ stability and formed a stable
compound which can exist on its own. She had
urged that human beings draw inspiration
from this tendency of atoms and cared for our
environment in such a way that we end up with
sustainability for both ourselves and our
surroundings.

Another child wrote about how noble gases
such as helium, neon maintained their
‘nobility’ in the society of atoms by not
interacting with other atoms as they are quite
stable themselves without the need of other
atoms. She praised their self-confidence and
independence through her story. Adding some
humour to her story, she mentioned that she
has come to know through internet research
that noble gas xenon has made some
compounds but she wished to keep this
information confidential as she did not mean to
hurt xenon’s nobility by announcing that it is
no more independent.

This activity allowed for students-
imagination to grow beyond the scope of
Chemistry and they started personifying each
element (each kind of atom) that they had
learnt and started realizing and reflecting that
each of these elements had something novel to
teach us.

Message to teachers: If you want to enjoy
every moment of your professional life, instead
of getting burdened about completing syllabus
and assessments, allow free thinking,
collaboration and creativity amongst the
students in your class. Engage them with a big
question or a task, a picture or a video and see
for yourself how they ‘flip the classroom
around’ – where they drive learning and you
are one of the learners. Your role will be to
trigger the imagination and ideas, facilitate the
discussion and summarize the learning and
both you and your students will be mutual
participants in learning. This can be slow
initially but with regularity, this will not hinder
the completion of the syllabus and can also
bring good grades as the students achieve
deeper understanding of the content and their
fundamental faculties of learning get activated.
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INNOVATIVE TEXTBOOK 

Science is Political

You need not be a postmodernist thinker to argue that science too is a story. Even a good textbook for
schoolchildren can relate science to a spectrum of socio-political issues that confront us every day. The
New Leaf celebrates a creative venture of this kind.

We know that formal educational
institutions classify and
separate different branches of

knowledge; and the schooled mind grows
with a notion that ‘hard’ sciences are
qualitatively different from ‘soft’
humanities and social sciences. Physics or
Chemistry or Mathematics is thought to
be ‘objective’, ‘value-neutral’ and
‘universal’, and hence as the child is told,
it requires analytical/mathematical
reasoning, and it is devoid of human
subjectivity and cultural sensibilities. This
sort of training does a great damage to
the mind of the young learner. It creates
a false duality: reason vs. experience, fact
vs. value; it tends to equate science with a
technical/ instrumental mind-set; it
desensitizes one. No wonder, it is important
to have a refreshingly creative orientation to
science teaching; we need innovative science
books for schoolchildren— books that restore
the spirit of wonder, sensitivity and social
awareness in the practice of science.

It is in this context that Science: A Textbook
for Class VI (NCERT Publications, 2006)

Science has its story

And every narrative has its science

acquires a new meaning. Its reason manifests
itself in the form of a narrative. And its
narrative is enriched by the kind of questions
that Paheli and Boojho—two young minds
becoming alive in the text— ask. Moreover,
drawings, sketches and conversations arouse
the child’s interest. Science becomes intimate.
It opens the eyes, cultivates a way of seeing,
and generates a philosophy of life. Here is a
beautiful illustration. Yes, two thirds of the

Earth is water; and most of
this water is in the oceans
and the seas. But the water
in the oceans and seas is
saline; and hence it is not
fit for drinking and other
domestic, agricultural and
industrial needs. And at
this juncture the text
reminds the child of what
the gifted poet S.T.
Coleridge wrote: ‘Water
water everywhere/Not a drop
to drink’. Science and
poetry—what a beautiful
blend! But then, there is a



SUMMER 2015 THE NEW LEAF
13

question. How does the ocean water reach
ponds, lakes and rivers and wells which supply
us water? How come water from these sources
is not saline anymore? At this moment the text
explains a phenomenon called the ‘water
cycle’; it also explains why water vapour does
not carry away the salt with it. Take yet another
illuminating illustration. A science book is
becoming political; it asks a school going child
to know what a rag picker does. ‘You might
have seen some children sorting the garbage
near your house or at other places. Find out
how they separate useful material from the
garbage. They are actually helping us. Talk to
one such child and find out: What do they do
with the rubbish they collect? Where do they
take it? Does he/she go to school? What about
his/her friends? If they do not go to school,
find out the possible reasons.’ A chapter on

garbage becomes ‘a matter of concern’. Science
becomes an awareness. ‘In autumn’, as the text
narrates, ‘lots of leaves are burnt in cities like
Delhi. Some of the gases produced by burning
leaves are similar to the gases released by
vehicles moving on the roads.’ No wonder,
Pahely—the engaged child—made a note in
her notebook: ‘Why has the Government not
made burning of leaves a theft?’

Here is a brilliant effort. However, a text of
this kind needs to be disseminated—and
disseminated in its true spirit—in the
classroom. Is the prevalent examination system
conducive to it? Or does it reduce science into
a set of abstract laws and numerical
formulations? Are our science teachers
sufficiently sensitive to realize that in the
ultimate analysis science too is a story, a fable?
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VIEWPOINT 

Interrogating Gender Stereotypes: A Pedagogue’s Creative
Endeavour

Social and cultural stereotypes destroy the process of understanding the nuances and complexity of human
life. And gender stereotypes further reproduce the patriarchal hierarchy. It is in this context that a young
researcher’s creative urge to make a difference in the consciousness of schoolchildren acquires immense
significance. This small piece is a story of this noble endeavour.

How can we communicate something as amorphous as
‘sensitivity’ to students? How do we fit something so
intangible into the pragmatic format of a textbook? I would

like to share my own experience of struggling with these questions
as I tried to convey to students, sensitivity about gender, in the
process of writing school textbooks on gender studies for classes
XII and XII.

The basic questions for me as a writer were, what was to be
conveyed, and how? What exactly is gender sensitivity? We might
say that it is an awareness of gender. However, students are already
aware of gender: they know that some people are men, some are
women and some do not identify with either category. Students
have ideas of how different genders relate to each other, of their

Vasudha Katju is a research
scholar at CSSS, JNU. She is co-
author of textbooks for a CBSE
course titled ‘Human Rights and

Gender Studies’.
———

places in the world. They might have experienced, and may also practice, differential treatment.
My writing took the direction given by the syllabus: elucidating and challenging gender

stereotypes. Within this framework, it was important to talk about the dominant stereotypes
about men and women: of women as homemakers and men as providers; of women as weak and
men as strong and aggressive. Women who work outside their homes, and men who reject
aggressive masculinity, were celebrated as challenging stereotypes.

Yet to me, this framework seemed inadequate to actually build ‘sensitivity’. It is true that there
are dominant stereotypes about men and women. Yet students will have seen many men and
women who do not fit those stereotypes. How does this framework explain the fact that women
have held high political offices in India? Or high-ranking administrative positions? How can
sensitivity be built through such easily contradicted arguments? Any curiosity that students would
develop would be undermined by the seeming inability of gender studies to actually explain
their own observations of the world around them.

Sensitivity cannot be encouraged by denying the complications and contradictions of our lives.
In fact, understanding gender requires us to pay attention to nuances and to details. It also requires
us to accept that we do not have all the answers.

Within the textbook format, ‘content’ is something that gives information. It should be clear,
precise, and easily convertible into exercises and questions on which students can be tested. It
does not leave room for professing ignorance. However, it is possible to include content in other
forms: through exercises, activities and interviews. For example, a colleague included an exercise
which asked students to tabulate the sex ratios, per capita incomes, and literacy levels of various
Indian states, based upon census data. He told me that there would be a negative correlation.
This would challenge the popular perception that educated, wealthy people are more progressive.
No explanation of this correlation was given in the book; but it was alright, my colleague said, to
simply leave students with something to think about. I included an exercise which presented
safety tips for women (from the Karnataka police website), all of which assumed that women
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civil rights, and many others. I felt this would
make ‘feminism’ familiar; it would introduce
students to its antecedents and history; and
would resonate with students’ own lives.

I think it is important to challenge students’
own assumptions about gender, and to try to
develop in them a sense of curiosity about
gender as a social phenomenon. For me, then,
sensitivity is a spirit of curiosity and a desire
to engage with received knowledge. I tried to
encourage this by presenting facts, opinions,
information, examples, and exercises that
would allow students to engage in different
ways with gender. This process made me
reflect upon my own opinions and the gaps in
my knowledge, and also forced me to go
beyond the language common to an activist/
academic circle. I hope that students found it
as rewarding to read as I did to write.

�

were at danger from strangers. I then asked
students how they would formulate safety tips
for violence from known persons. There are no
straightforward answers to this question, but
hopefully it is thought-provoking.

I felt the need to challenge the stereotypes
surrounding feminism itself – of being western,
unfeminine, anti-men and anti-family. I
realised that it would be pointless to say, for
instance, “feminists do not hate men”, followed
by an exercise asking students to list five
reasons why feminists do not hate men. This
would suit the textbook format but would
ultimately be meaningless –quickly memorised
and as quickly forgotten. Instead, I tried to give
students a sense of the long engagement of
many Indians with women’s issues: Savitribai
Phule and girls’ education, Dr. BR Ambedkar’s
views on endogamy, women’s own struggles
for land rights, for public goods, education,

Power, competitiveness, aggression: how long should men bear the burden of ‘masculinity’?
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PHOTO-ESSAY

The Fading Shades of Childhood

The camera speaks….And these visual representations have their owm narratives. With words and images
we find ourselves in a situation that makes us feel the institution called school, and its impact on childhood.

and tenderness, and keeps sailing without
knowing that the river ahead is deep, full
of turbulence and aggressive which will
never accept it with its natural rhythm.
A child finds the world of adults complex
and illusionary. This is a world that
discourages her uniqueness and forces her
to be like everyone else.

This is the language of ‘uniformity’.
After all how can a little plant grow up
into a beautiful tree if we deprive it of
the golden sunshine and the raindrops?
How can a child bloom if we do not give

The essence of education is to
make us come closer to the
infinite world of possibilities
that lies unexplored inside us.
Education is not merely about
acquiring information and
skills; it is about finding a
deeper purpose in our lives.
Sadly, today all that
education seems to be doing
is to transform us into
uniform, non-questioning,
obedient followers of a
particular system, killing all
our creativity and
imagination. We are like those
tiny plants that are put into

a circular cage and asked to grow despite
the forced limitations.
Thus, what is natural to a child –her
innocence, the wonder in her eyes and her
playfulness are seen as problems that the
system tries to kill as soon as possible. The
goal of the present system is to
manufacture adults who are parts of a
machine, who accept without asking, who
follow blindly and do not want to see the
world beyond the caged existence.

Childhood is thought to be the best time
in one’s life. Childhood is like a paper boat
which starts its journey with all its softness
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him a chance?
Rabindranath Tagore’s poetic

sensibilities effectively express this
tragic truth when he says:’School
forcibly snatches away children from
a world full of nature’s own
handiwork, full of the suggestiveness
of personality. It is a mere method
of discipline that refuses to take into
account the individual. It is a
manufactory specially designed for

grinding out uniform results.’ The entire educational apparatus is concerned about
fulfilling a set of targets, and with this agenda, it oppresses those children who are
not academically excellent but
creatively talented in their own
ways.

The child is often reluctant to
go to school and this happens
only because the child doesn’t
find an environment of
acceptance. The school is merely
a foreign land – because it only
engages with the child through
critical judgment, minute
observation and classifications.

From the way the uniform is
worn to the way children stand
in the prayer line - all are under
surveillance, they all have to
perform similarly. The teachers
are only professionals, whose
engagement with the children is
limited to giving grades and teaching texts.

When the bell rings, a prayer begins… the same prayer has been going on for
decades. All have to stand quietly with eyes closed in a common queue. This happens,
without any engagement of the child with the prayer; they do not even know the
meaning of the prayer but repeat it mechanically. It is just a daily ritual where no
understanding takes place about the real essence of praying which is to create a
communicatation between the world outside and the world within.

Thus the child does many
things out of fear of judgment
but without understanding its
purpose, this makes education
a dry and distant phenomenon
and alienates the child from
the process of learning.

There are various concerns
that make parents want to
secure the future of their
children. So parents do not
want to take any risk and try
their best to make their child
competent and eligible for the
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race to success.
 But in this race, what are we losing? An abundance of artificial facilities are

available for children. Everywhere from home to school, their mind is occupied with
technological equipments.

Today a child doesn’t play outside, never touches a drop of rain, nor runs like a
flying bird; neither does she experience the friendship of animals or develops any
relationship with the soil. Because video games have distanced them from life.

Yes, these lost experiences played an important role in terms of both mental and
physical development. We all learn so much from nature, it is an important pedagogue
which generates deeper faculties in us and teaches us the real lessons of life. .

But today children have no time to listen to the language of their soul. And
finally, this structure also alienates the child from the natural abundance, and
develops a consciousness that find satisfaction in merely materialist things.

We have to acknowledge that each child is unique, and it is complete injustice to
compare two children. Children are capable of learning the skills of communication,
relationship and creativity in an environment that is positive and free.

When these children grow up they become happier adults because they value love
more than power, their heart sings and they have the guts to smile every morning
because it brings with it another day of curiosity, creativity and explorations. The
learner who grows up in such an environment is more at peace with himself and the
world; he is an active participant in his own development and thus capable of
thinking, feeling and acting as an individual.

While it is true that the purpose of education is to train the child in such a way
that he can participate meaningfully
in the world outside.

 But there is a fundamental question
which we need to ask ourselves, a
question that jolts our modernity. In
this race of creating ‘efficient’
professionals and ‘responsible’ citizens
are we losing the real essence of
education?

What about the innocent-wondering
mind of the child?

What about the immense possibilities
that wait to be explored within her?

The Editorial Team
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Thinkers across the world have considered education as a
domain that can arouse critical consciousness among people.
They have all articulated through different vocabularies,

terms and jargons the single truth that ‘education’ is not merely
the learning of language skills or mathematical logic, but education
is the fragrance that enables us to discover our unique individual
creativity and innate potentials. Education thus is one’s constant
companion in the voyage of life, it leads one through the dark nights
of crisis, strengthens one when one faces weaknesses, shows the
path when the fog of despair surrounds one, and even makes one
humble and grounded when pride clouds our vision. Education,
in other words, helps one develop into a holistic being and relate

ENGAGEMENT WITH THE CLASSICS

Divasvapna: Dreams are Not Just Dreams

Gijubhai Badheka (1885-1939) was a great educationist—a dreamer and a practitioner. Divasvapna—a
classic—was first published in Gujarati in 1932. Even though it is the imaginary story of a teacher
discontented with the orthodox culture of education, it is truly an art of possibility every creative teacher
would love to experiment with.

Ananya Pathak, despite her
university education, sees beyond
formal social sciences, and seeks

to strive for creative living and
vocation.
———

to the world in ways that are meaningful and creative. If we begin
to visualise education as this empowering tool that helps one discover oneself , then we will
automatically come to reflect upon the paradox of our contemporary model of education. Broadly
speaking, today in the Indian context the teacher is seen as an automated machine paid poorly to
impart information prescribed in a textbook with no enthusiasm or energy to enage with children
or to decipher new pedagogic techniques into the classroom. The student too is seen like a half-
finished product on the conveyor belt in the factory called school, who moves from one class to
another untill he is made into a completely passive, dull and bored adult! The culture of schooling
that we live in today makes the average teacher assume that his job is to teach only that which is
given in the textbook and to prepare children for exams. He does not see it as his responsibility to
be an active participant in the child’s growth into a holistic individual, sadlly even if a teacher
wants to see his bond with the pupils meaningfully the constricted structure of schooling does
not allow him to do so. From the posh elite schools in urban India with all sorts of infrastructural
facilities to the colourless, dust-wrapped primary schools of rural India, perhaps the difference is
not much in terms of the way education is disseminated to children; in both sitautions the teacher
is weighed down by the bureaucratic -authorty of the school who expects him only to deliver the
‘prescribed’. Yes, we cannot overlook the fact that infrastructural facilities do make it easier for
both students and teachers to survive the several years of school training. However, it is absolutely
misleading to think that good infrastructure implies meaningful education. Ironically, the multiple
schools that have popped up in every nook of India and especially in its posh centres endorse
themselves on the basis of things like air-conditioned classrooms and buses, swimming pools
and adventure sports, horse-riding and foreign trips for children. Yes, the entire emphasis is on
facilities that the school would give to its students, but nobody ever talks about the quality of
education imparted inside the four walls of these five-star schools. In the world that values market
ethos and associates ‘brand’ with ‘status’, it is not surprising that schools are also seen as
commodities that people consume according to their budgets!

But really, what is the essence of education? What does it mean to be a good teacher? Is
infrastructure the only thing needed to teach well? Do facilities alone make me an enthusiastic
learner, or is there more? These are some fundamental questions that invite our attention, they
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undemocratic and merely textbook based.
With his experiments he sought to situate
education in an ambience where children were
participants rather than passive receivers of
information, and learned things by
internalizing them through a gradual process
of deep understanding and not because of the
fear of external evaluation. It is here that I
would like to share with the reader a simple
yet revealing paragraph from the text that
would show a pedagogic exercise devised by
the teacher in the form of a game, how the child
learns without the burden of knowledge:

How did you teach them nouns,verbs etc?
Well, I took up verbs first.My pupils knew
how to read. I told them that they were to
do what I wrote on the blackboard. I would
write a word which would tell them what
to do. They were to do the act accordingly.
The boy whom I would name was to do it.
Then I wrote the word ‘stand’ on the
blackboard. Then I followed up with words
‘sit’, ‘run’, ‘jump’, ‘swing’ etc. The children
enjoyed these simple activities and kept
asking for more and more words.

Although the inspiration behind his creative
experimentation lies in Montessori, his
methods of implementation and adaptation of
the philosophic essence are thoroughly based
on local circumstances.

The book was first published in Gujarati
way back in 1932. It amuses the reader to think
that although such meaningful steps to
improve and bring about changes into the

ask us to think on
themes which will
bring us out of our
comfort zones….these
are the questions that
we have so far
suppressed.

Far away from the
city of ammenities,
amidst the unruly,
distracted children and
pressurized from above
by the heavy load of
bureaucratic structures
can innovative
pedagogy be born, can
children learn because they are interested to
learn and not because of the fear of evaluation?
Gijubhai Badheka’s work Divasvapna is a
revealing story of how meaningful education
is not necessarily expensive education, of how
children in the remotest corners are capable of
learning creatively and evolving as
individuals. And most importantly Gijubhai’s
work helps us see the teacher in a new light, as
having in him the agency of change even when
he operates in restrained environments and
limited expectations. The idea that is most
sharply conveyed is that what is needed is the
hope and patience and the constant
perseverance to struggle against all odds and
bestow faith in the tremendous potential that
each child is endowed with. We do not need
too much to innovate styles of teaching, all that
is needed is a teacher’s willingness to initiate
the change and his hope in the need for an
effort of this kind. Divasvapna is a brilliant
example of the need to bridge the gap between
the deeper philosophy of education and the
lived circumstances in real classrooms. For all
those who are in the domain of education it is
an inspirational text that challenges our
prevalent notions of educational innovation.

Divasvapna is the story of a simple yet
dynamic teacher called Mr. Laxmiram who
decides to reject the orthodox methods of
teaching so far prevalent in education. He
chooses to retain his enthusiasm towards
children and continues to conduct experiments
while consciously neglecting the traditional
modes of teaching that are monologic,

Your real wealth is your imagination;
if you have it you can perform wonders
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Light and shadow, motion and friction, wonder and language:
everything is there, and a pedagogue like Gijubhai Badheka

wanted us to acknowledge its immense possibility

that is mandated for him to teach. Divasvapna,
written by Gujarat’s famous educationist and
teacher Gijubhai Badheka (1885-1939), is
indeed an important ispiration for all those
who take the domain of education as a tool for
creating a better society. It is time that the

dream of bringing about a
transformation in the education

system be changed into a
reality, but this can

materialize perhaps
only after a prolonged

struggle along the
line in which

Gandhi, Tagore
Gijubhai and
many others had
moved. The
educational theory
propounded by all
the three of them

emphasized the
child’s need for an
atmosphere of

independence and
self-reliance. It also
wanted to give a
new definition to

the vocation of
teaching, seeing it as immensely fulfilling and
enterprising. Gijubhai gave his idea an
institutional basis by establishing his Bal
Mandir in 1920 .

Yes, the text indeed instills a deeper faith in
us and reminds us of the multiple ways in
which we can work towards bringing about
changes in the domain of education; it makes
us hopeful because the dream of a truly
emancipatory education is still cherished, still
celebrated.

�

education sytem began so early, yet there
remains so much to work upon even till date.
The book tells the fictional story of a teacher
who seeks permission from the education
officer to conduct experiments related to
education on 4th standard students. He tries to
swim against the current by
purposefully shunning the
orthodox methods of
education. It goes without
saying that he faces
many difficulties and
criticism, a lot of
pressure develops
upon him and there
is apparently
nobody who
understands him at
first. He is largely
disappointed to see
that theoretically
innovative ideals are
not so easy to
implement partactically,
he understands that he
must retain his
patience and
continue to work
fearlessly towards
his mission. He then devises many creative and
innovative ways to help teach children in a
completely new way. The teacher makes use
of many interesting pedagogic tools that are
succeessful in inviting children to learn new
things and removes from their hearts the fear
of being judged or ridiculed. The thing which
is most aprreciable about the way that the book
has been written is that it goes into the details
of the experiments, and it fascinates one to see
how he devises numerous ways to solve
problems that he confronts due to the syllabus
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new energy… Another student writes, ‘We have
not stopped despite various obstacles in life.
Love, affection and reverence have smoothed
and sweetened our rough lifestyle. The writings
of poets and thinkers have inspired us, have
filled us with a sense of quest.’…

 We are not prepared to accept the usual
societal perception that man is merely a hungry
stomach. Beneath the naked body lurks the
human soul with ample knowledge, love and
creative desire. The Forest School refuses to
accompany those who do not acknowledge this.
Those who till the fields, lay the roads, or work
in the smithies in our society today, have also a
great desire and an inalienable right to get the
respect due to a human being. The Forest School
through its efforts wants to demonstrate this to
the entire world… Despite our poverty we don’t
keep our soul impoverished… We will not close
the door on any kind of knowledge and scientific
progress… We will discuss literature here and
produce new literature invoking man to become
nobler. We will pursue the knowledge of
philosophy and history and forge arguments for
a new historiography and philosophy, which
will provide us a fresh vision and noble
inspirations. We will look for that pedagogy,
science and economics which will help in the
creation of a society more civilized and
conducive for mankind… We have to have the
education of valuing and respecting our own
lives and the life of every human being. Our
school will remain as a challenge for this
country’s government and people. Even amidst
abysmal poverty, it shall exhort in every ear the
calling of mankind and its culture. The
periphery of the Forest School shall not be
confined within the forest. It will be allowed to
expand to all walks of life. It shall eschew all
kinds of narrowness and apprehension at all
times.

Chittaranjan Das, Letters from a Forest School
(tr: Diptiranjan Pattanaik) National Book Trust,

New Delhi, 2007

EXCERPT

Letters from a Forest School

Chittaranjan Das was an extraordinarily gifted educationist. The school that he established in a forest in
Orissa in the 1950s was a symbol of courage, love and commitment. His reflections—the narratives of his
dreams and struggles—are bound to inspire every educator who sees beyond the prevalent culture of
commodification of education.

Today is a holy day for our school. Two
years ago on this day our school was
inaugurated at Angul. We had not been

intimate with the forest then. We had not
realized the beauteous worth of flowers, leaves
and the sky of this place. Man can discover
beauty from things with which he can establish
a rapport, with which he can relate. Beauty
does not lie in the thing, nor in the eyes of the
beholder, but in the relationship, in the life’s
effort at getting connected and to realize the
relationship in the sincerity of one’s heart. We
are still reminded of the day when we entered
this jungle in our new dresses. Initially we were
scared. But gradually we got connected with
the place with a reverential love. This reverence
filled everything with beauty…

After one year, the students decided to
observe 26 August in a more elaborate fashion.
I had been away for some time, but reached one
day before the occasion. The school had
changed colours. The colour of the faces of the
students had also changed due to joy. The
enthusiasm of the assembled youth filled us
with joy. In the afternoon, a sudden rain
destroyed all the arrangements for the meeting.
After wiping the rain water off the floor of
rooms we arranged the meeting. Students
spoke about their experiences at the school. It is
really a matter of pride for the teacher when the
students accept the school to be their own. The
school has a lot of shortcomings and several
wants, but still the student has a sense of
belongingness with the school which helps to
compensate those wants and shortcomings. At
least, their presentations claimed as much, as I
heard them with rapt attention and a sense of
wonder.

One student’s presentation runs something
like this: Where there is no fear, nor tears, nor
a quest for knowledge confined within the four
walls of an artificial room, where the teacher
knows the students merely because of their
name in the register, I imagine there is some
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Life is indeed a unique
mystery; the more we
think that we can solve

it the more intense become its
secrets. Since the beginning of
time philosophers, painters,
thinkers, poets, saints and
even ordinary mortals have
tried to ask penetrating
questions and find answers to
the puzzles of existence. It is
in this strange yet deeply
fulfilling task of unfolding the
multiple layers of creation
that the greatest inspirations
have been born. We
understand that no matter
how advanced and mighty
mankind becomes it can
never compete with the forces
of nature, with the law of the
cosmos; man is destined to
remain only a fragment of the
whole, a particle in the
gigantic order. And it is this
blissful feeling of  humility
and a deep sense of wonder
that has given birth to so
many inspirational moments
in man’s life that it has made
him/her dive deep in the
ocean within and discover the
pearls of creativity. It has
rightly been said that creative
minds are not born on another
planet; they are discovered
here and now. Life brings
with it deep moments of
contemplation, it brings the
ecstasy of celebration, and it

CONVERSATION

Mrs. Sharmi Guha

that a child can articulate even
those thoughts and ideas
which she finds difficult to
express verbally. She says that
each child is creative in her
own way, and art allows each
child to find herself; a child
can write beautiful poetry,
some child may paint
beautifully while another
may find her medium
through dramatics and dance.
Today, Mrs. Sharmi works in
The Shri Ram School,
Gurgaon as an art teacher,
and with her several years of
experience her faith has only
become stronger in the
potential of art as a medium
of expression. She tells us that
today children in schools face
so many problems that the
adults of the pre-liberalization
age cannot even imagine;
violence among children has
increased as they have
become more restless and
impatient; she adds that due
to the lack of parental touch
children today have a lot of
hidden anger inside them
which they are not able to
share with anybody.
Moreover, the enormous

also poses us with challenges
and obstacles. There are some
individuals who take these
moments as a cherished
opportunity to discover
themselves and through the
voice of their creativity
articulate their ideas in the
world. Sharmi Guha is one
such individual who heard
the calling within and chose
to dedicate her life to her
passion for art. In a world that
values security more than
satisfaction and finances more
than freedom , at a young age
she chose to rebel and study
art professionally; it was this
decision that brought her to
Delhi from Kolkata. She tells
us that it wasn’t that easy to
convince elders at home as
taking up a career in the field
of arts was thought to be
insecure or financially
unviable. She recalls how
gradually she was able to
convince her family that this
was indeed what she wanted
to give her life to, and without
it she would not feel herself
complete. After her
education, she took up jobs in
Delhi as an art teacher for
various schools. It was an
experience in her life that
made her understand that art
was indeed such an important
part of a child’s cognitive
development. It is through art

Art Connects, Art Heals…

A conversation with Mrs. Sharmi Guha—an art teacher with
extraordinary sensitivity to the trajectory of life, its wonder and
mystery—has enriched our understanding of art and pedagogy. We
realize how art is not just about drawing and painting, how it
connects, heals and makes us see what we are.
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could use some vibrant colors! She recalls that
what she did was that she gave him a blank
canvas and a bottle of blue paint and asked him
to draw circles from the outside towards the
inside of the paper, and this made the child’s
mind calmer and more focused; as he ended
the activity by drawing a point at the centre,
his mind would drop all its restlessness. This
continued for many days and it indeed helped
the child a lot. Mrs. Sharmi has passed through
a tough time personally, but it was art that gave
her an anchor in the oceans of emotional
turmoil. It was at that juncture that she got
herself trained into Pranic Healing, which has
helped her connect to both herself and those
around her in more meaningful ways. It has

enabled her to cultivate herself
as a healer, and find new
meaning in her life. She says:
‘It’s a wrong belief that art
means only drawing and
painting, and only those who
know it can become good
artists. I see art as a medium of
expression, like any other
language which helps us to
connect with the world within.
I keep telling my students that

all you need to bring with yourself is the sincere
urge to learn something new. I am here to help
you with the rest.”

We feel extremely inspired by her
orientation to her work; she is extremely
positive and full of love. This reaffirms our faith
in the possibility of an alternative vision of
education, it reminds us that art lies inside all
of us and we can transform our lives through
it. Pedagogic innovations are possible within
our school structures; it’s not any utopian
dream. Mrs. Sharmi lives that dream, and
inspires all of us to do so.

The Editorial Team

pressure of studies and performance has over
burdened the child. Amidst this situation it is
extremely important to help the child come to
peace with himself and his surroundings. She
shares with us her brilliant pedagogic
experiments, and as she talks about them we
discover that art can really be a therapy to heal
many difficulties; it can help the child bring
out both her inner pain and her happiness. She
shares with us an experience. She was informed
about a very stubborn and aggressive child by
her colleague in the school who would create
problems and disturb other children too in the
classroom. She arranged a blank canvas and a
wide range of colors for the child, and asked
him to paint whatever he liked and for as long

as he liked. She left him on his own and when
she returned after sometime she discovered
that the child had painted the entire canvas in
pitch black! She chose to do the same exercise
with the child for several days and surprisingly
despite the availability of various other colors
, the child would only pick up ‘black’ and use
it to fill up the entire canvas. As somebody
trained in Pranic Healing, she tells us that
‘black’ signified a lot of negative energy within
the child which had so far not found a suitable
outlet. Now that the child filled ‘black’ to his
satisfaction, he was totally exhausted and said
that he wanted another canvas on which he

And as a mystic philosopher said...

So wherever you are, rejoice, celebrate. Help your
love, your life, your laughter to spread all over the
world. It is possible. It has to be made possible.
We can do it! And there is nobody else to take
responsibility. We are the only alternative. We are
the answer to the questions that surround humanity.
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It is obvious that a meaningful existence requires the experience of
beauty—a sense of calmness and harmony, a rhythm of symmetry
and connectedness. However, our everyday living , it seems, is not

in tune with this fundamental lesson of aesthetics. The noise of vehicles,
the reckless traffic, the skyscrapers that look like monsters, the
overcrowded slums and by-lanes of urban villages: the surroundings
around us tend to cause psychic disturbance and mental stress.
Furthermore, our orientation to life—the urge to compete and find
vicarious pleasure in defeating others, the urge to possess and show
our ‘superiority’—causes ugliness around us. In such a world there is
no sunrise, no sunset; no flower blooms; no moon sends poetry to us.
True, there are malls and multiplexes, there are television shows and

Avijit Pathak teaches
sociology at the Centre for

the Study of Social
Systems, JNU

———

PEDAGOGY

On Education and Aesthetic Imagination

Education ought to generate awareness and sensitivity; it is important to live aesthetically and gracefully.
And there is nothing elitist about it; an innovative pedagogy makes it possible here and now—in simple
and ordinary events of life.

soap operas, and of course, there are ethnic art objects through which the rich enhance their
cultural capital. But, for most of us, everyday living—this very moment when we are
communicating with a neighbour, conversing with a local vendor, going for a walk, cooking our
meals, choosing a gift for a friend—is devoid of beauty. Instead, there is a shadow of instantaneity,
diplomacy and instrumental reasoning. Beauty or grace disappears from our actions; we think
that it has no meaning in the lives of ordinary mortals like us; it is seen to be ‘elitist’, or the
privilege of celebrated artists. However, the fact is that beauty lies in simplicity; its miracle is that
it enchants what is otherwise considered as ‘normal’—a matter of everyday routine. Aesthetics
needs sensitivity, not the vulgarity of wealth. It ought to be nurtured and cultivated.

See, for instance, the rhythm of nature. No Ambanis of the world can deprive you of the
beauty of sunrise and sunset, the radiant full moon coming out of the dark clouds, the fragrance
of earth after the rains, the dew drop on the leaf of a tree representing the entire universe, a bunch
of birds flying in the open sky. Likewise, one does not require immense wealth to see how an old
leaf falls down from a tree, how the interior of an orange reveals symmetry and coherence, or
how the cooking of simple dal and roti needs a musical sense of ratio and proportion, and how
the kitchen itself—the way the food is served, simple utensils are cleaned and arranged, and
spices are kept in appropriate places—is the artist’s paradise. To live aesthetically is to live here—
with limited resources, yet to live with the ability to make simple/ordinary things of life beautiful
and creative.

And herein lies the moot question: Does education have anything to do with aesthetics and
imagination? It is sad that even though on special occasions (like the annual day celebration, or
the day of drawing/painting exhibition) school Principals do talk about aesthetics and creativity,
the fact is that the child gets the message quite early in her life: education means some sort of
mechanical uniformity—school uniform, assemblies, routine prayer; education means the location
of an armoured body in a classroom dissociated from all that is natural and rhythmic; education
means weekly tests, exams and grades; education means confinement to prescribed textbooks in
discrete branches of knowledge—history and biology, mathematics and social studies, language
and physics; and above all, education means running—endless running without a moment of
thought, reflection and contemplation—through a standardized linear path that values only
material success, and hardly enables one to open the eyes, expand the heart, and ask the deeper
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surprisingly they feel the glimpse of abundance
within. Their bodily movements, facial
expressions change; they become spontaneous,
rhythmic and beautiful. They open their minds,
articulate their experiences—without fear,
without anxiety. And the language they speak,
we realize, is refreshingly different from the
textbook-mediated formal language. They
begin to see beauty in simple things of life.
What is ordinary becomes extraordinary.

 The river flows. No swimming pool. No
golf course. No big school. Just a communion
with a group of children, and a faith that all
that is profound is simple. A small step towards
the world of pedagogic possibilities. Does it
matter? It all depends on your worldview—
your experience, your despair and hope.

�

questions of life.
But for how long should we lament and cry?

It is important to begin, and believe that even
a small lamp in an otherwise dark world has
its relevance and beauty. How can an
educationist exist without such a conviction?
It is in this context that I wish to narrate some
of our experiences with children. In our
workshops, food—simple food—plays an
important role. Sometimes we come forward
with biscuits, sometimes with sweets, and
sometimes with fruits. And we offer food—the
way a poet offers poetry. Clean, symmetrically
arranged, and distributed without noise,
without conflict. As we eat together, we remind
ourselves that eating is not just a biological/
nutritional need; eating is also about simplicity,
about beauty, about humble offering. And
children begin to feel the ‘aesthetics of food’.
Again, as we do mathematics, we try to realize
its aesthetics. It is a matter of deep realization
that the centre of a circle fascinates, and enters
our inner world. At the centre of a rectangular
room where we conduct our workshops we
keep a hemispherical container, and at its centre
we keep a flower. The rectangular space, the
hemispherical container, the flower at its
centre—there is radiation. Geometry and
symmetry, measurement and ordering—
mathematics finds its aesthetics; children feel
it, even though they may not always articulate
it. We make them wonder. We give them a
newspaper picture of a bharatanatyam dance,
and ask them to identify different sorts of angles
formed in the posture of the dancer. Something
happens… Without a special class on aesthetics
children begin to get an idea that life itself is
aesthetics; it is everywhere.

The story goes on. Music accompanies us.
Good music does have a magical power. And
with our children we too begin to feel that God
has given everybody a pair of ears to hear not
simply the noise of vehicles and television
news; the ears exist to receive the sound of
melody and prayer. Our eyes, our ears ought
to be cultivated. No wonder, we take them to
an open field. We lie down, look at the sky,
feel our location in this vast universe. And

Is it altogether impossible to feel the aesthetics of
mathematics in a classical dance form?
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For overall mental development of a child,
it is imperative that we inculcate in her a
habit of reading beyond textbooks.

Knowledge thus gathered stays with the child
for her lifetime, whereas, most of the things
learnt from textbooks are lost just after the
exams are over and marks are awarded.
However, reading for pleasure is
a habit fast fading, not least
because of the advent of the
electronic media, video games and
the Internet. Under such
circumstances, it is the duty of
parents and teachers alike to help
the child escape from rote learning
and introduce her to some well -
written books and develop her
interest in reading.

Trees: An Ecology Book for
Children is one such book written

in lucid style, which is sure to capture a child’s
attention. One would have imagined that a
book on Ecology and trees would be cluttered
with information on trees, providing children
nothing more than another textbook of sorts,
to which they would not connect. But this book
comes like a whiff of fresh air, it not only

provides information of variety
of trees of the Asia Pacific region,
but blends associated folklore
and mythology, beautiful
illustrations, consisting of
drawings and photographs, gives
insights into the life of people and
animals in the region, which is
sure to keep young readers
captivated.

The book begins with the
descriptions of some incredible
trees of the Asia pacific region,

FROM THE BOOKSHELF
Trees: A Book of Ecology

Trees: An Ecology Book for Children on Asian/Pacific Trees, National Book Trust, New Delhi,
1996 (Reprint,2014)

In a culture that burdens the
child with a heavy load of
textbooks it is important to
rediscover the joy of
reading good books—the
books that illumine one’s
being. And how fascinating
it is to know about trees,
particularly when the
mantra of ‘development’ is
destroying the ecosystem.

Dr. Pika Jha is a senior scientist
working in a leading lab in the

country; her continual
engagement with literature has
further sharpened her quest for

good books for children.
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where common trees like the banyan, jak tree
and the tualang, are introduced to the young
readers, and stories from the legends
associated with these trees are also told like
the ‘Banyan’ and ‘Shepherd’, ‘the legend of
Qiao mountain’, ‘the spirits inhabiting the
Champa tree’, ‘the Magic Maker of Maldives’
—these stories make reading about the trees
all the more fascinating. The mango tree is
introduced with a beautiful poem, and the
peepal tree and the folklore of ghost of Munjia,
the custom of not cheating or telling a lie under
peepal tree, the Pho tree and its importance in
the life of Lord Buddha, and how all these trees
influence the life of
humans, their uses and
fuel, as medicines, are
touched upon. Highly
fascinating is the
anecdote on the bottle
tree, and its similarity
with bottle both in
terms of uses and
appearance. 1100 years
old Gingko tree, which
has been preserved as a
natural monument in
Korea and the 2257
years old peepal tree of
Sri Lanka are sure to
take young minds by
surprise and awe.

Then we are
introduced to the
different kinds of
forests, such as the
tropical forests, the
deciduous forests and
the mangrove forests. The entire ecosystem of
these forests, and the way the trees of these
forests affect the environment, the flora and
fauna, preventing soil erosion, forming a
complex ecosystem affecting lives of different
species, providing food and air to a wide
variety of creatures. The author never fails to
remind that “we are at the top of this pyramid - but
we are still affected by what is happening lower
down” The fauna that lives around the roots of
a tree are also lucidly explained with
illustrations, so are how the lives of Vietnamese
people depend on the Bamboo. The chapter on
various uses of a tree in our lives in India is sure

to make a child appreciate the enormous
importance of trees in our lives.

The book then touches upon a sad note on
how trees are being felled to meet the selfish
demands of humans, how the noise of logging
machines have scared animals out of their
natural habitat, and continues on to a sad
poem: A Tree’s Plea to man to not plant it if it
was only meant to cut it down at a suitable
time.

The book, however, ends on a very
optimistic note, by referring to the Bishnoi
movement in the 18th century when the
Bishnois offered their lives in order to save the

trees from being felled.
The more recent Chipko
movement of the
northern hills, where
villagers embraced a
tree which was meant to
be cut, and prevented a
large number of trees
from being felled, is also
certain to inspire
children to save trees.
Then, the story of the
“Tree Doctor” Dr.
Yamano from Japan,
who saved more than
800 trees, including one
that was split into two
by the Hiroshima
bombing incidet is
immensely fascinating.
All these nature lovers
are sure to permanently
etch in the young minds
an understanding and

love for one of the most vivacious, awe-
inspiring, useful and precious liveform on
earth- THE TREES

In a nutshell the book is a wonderful
resource on a large number of trees and the
kind of forests that they grow in, their uses in
daily life, and is sure to inspire awe and
appreciation in children’s minds about trees
and their importance. Moreover, the book goes
beyond the textbook tag line of ‘save nature’,
and gives children wonderful examples from
real life, which would help them commit to the
cause of saving trees and hence, the
environment. �

Our children need more than a home and a

family, essential as those components are. They

need a community out of which they will emerge

in the world at large and to which they will

return again and again, perhaps to stay and live,

perhaps to simply share their lives and leave

again. A child needs a community, not a place

of anonymous houses and strip malls, but a living

community. This is more than a place. It is all

the potentials of relationship located in a place.

Such a community is alive: where the structures

of society support the inquisitive, the creative,

the passionate; where roads lead not just to

destinations but to discovery; where houses are

built not just to protect but to connect, where

productivity, creativity, living, and learning are

not divided by architecture and zoning, but

integrated into forms and reflect the deepest

aspirations of the human being.

Steven Harrison,  The Happy Child

Steven Harrison is the founder of The Living

School- a learning community in Boulder, Colorado.
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EXPLORATION

 Striving for the Peaks of Beauty and Nobility

Learning is a continual journey—a process of exploration. As children climb the mountain to reach their
school we feel the aesthetic play of nature, we converse with them, we learn and unlearn, and nature
begins to heal and inspire.

living poem that defies urban restlessness and
chaotic speed. Kausani enters us. We do not
‘grab’ Kausani; instead, it elevates us.

With elevated souls we begin to climb the
mountains, enter the Kendriya Vidyalaya
campus. Unlike what we see in schools in
Delhi, there is no security guard, no
interrogation, no suspicion. We come to the
office, introduce ourselves, and express our
willingness to meet the Principal. The office
staff requests us to wait and sit in the
Principal’s room. We see the pictures of
Vivekanda, Gandhi and Premchand; we feel
the ambience, its warmth. Meanwhile, Mr. Lalit
Prasad Sah—the Principal of the school—
arrives. His radiant smile welcomes us; we feel
easy and comfortable. We share our ideas and
experiences. And it becomes clear to us that
we are talking to a teacher—an eager/
enthusiastic teacher, not just an administrator.

No wonder, he makes it possible for us. A
group of ten children (of standard IX-X), and a
young mathematics teacher join us. We begin
our conversation. To begin with, what strikes
us is their simplicity and innocence. They are
not like the children of the privileged classes
we come across in a city lile Delhi: pampered
and armoured with costly toys and gadgets
and ‘smart’ talk, but devoid of the innocence
of childhood. Is it beause of the grace of nature?
Is it because of ther economy and everyday
struggles? Or is it because of the fact that global
capitalism has not yet made them ruthlessly
ambitious?

They take some time to open up; their
shyness is their beauty. Moreover, they are not
particularly easy with English—the ‘cultural
capital’ through which, to borrow Pierre
Bourdieu’s reamarkably penetrating insights,
schools reproduce social inequality. However,
we are amidst nature; mountains, clouds and

Nature is our finest tutor. As humble
learners we feel like coming back to
nature time and again. Its rhythm and

wonder, its mystery and metaphysics teach us
many lessons that no university can offer. Its
abundance—the sky filled with planets and
stars, snow clad mountains and tall trees—
brings us closer to Tagore and Whitmam; the
Upanishadic prayer begins to make sense; and
God, we realize, is essentially the spirit of
interconnectedness: a butterfly coming closer
to tiny flowers, birds looking at the sunrays
touching the grand Himalayan peaks, and we
ordinary mortals are expressing our gratitude
to the Divine because He has given us the eyes
to see, the ears to receive the music of silence.

We are at Kausani—a Himalayan hamlet in
Uttarakhand. As far as the rationale of tourism
industry is concerned, Kausani is a ‘spot’, and
hence it is about ‘having’: spend money, stay
in hotels and resorts, order food and wine, grab
the ‘sunrise’, capture it in your camera, and
then move—move fast—towards another
‘spot’: another round of ‘having’. Yes, tourism
as an industry destroys the art of seeing,
destroys relatedness and contemplation; it
promotes a culture in which nothing is more
important than instant consumption. Possibly
the task of a liberating education is to rescue
and cultivate the art of seeing.

 This light rescues us. Kausani, for us, is not
a ‘spot’; it is beyond categories—even beyond
Gandhi’s Kausani (Kausani inspired Gandhi to
reflect on the Bhagavadgita and its principle of
detached action). Its every moment is our
moment of realization; its sunrise illuminates
our inner selves; its sunset generates the most
profound music of melancholy; its devdar trees,
birds and clouds talk to us; and an old man
walking—and walking slowly and
beautifully—through its rhythmic path is a
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and loss of creativity. John Dewey was right in
his observation: ‘Nothing is more tragic than
failure to discover one’s true business in life,
or to find that one has drifted or been forced
by circumstances into an uncongenial calling.’
Is it the destiny of a modern form of education
that privileges utility rather than creativity? Is
it because the process of denaturalization is
almost complete? Or is it the fate of a typical
‘Third World’ country like ours in which the
scarcity of opportunities and the associated
desire for a ‘safe’ career paralyses all noble
aspirations and dreams? We leave their school.
We keep reflecting. Is it possible to create a
pedagogic milieu in which children are
encouraged to articulate their likes and
dislikes, an environment that inspires them to
know themselves, a group of teachers who can
make them feel the wonder of what Robert
Frost would have regarded as ‘the path less
travelled’? Meanwhile, time has passed. The
moon has arrived; the mountains are becoming
like Sufi mystics; it is becoming difficult for us
to separate these children from this
extraordinary beauty of nature. We begin to
pray for them. And this exploration makes us
realize that it is this shared prayer that unites
the teacher and the taught, and helps them to
touch the peaks of beauty and nobility, and
overcome the societal fear and pressure.

The Editorial Team

snow peaks speak a language that is universal;
and hence a communion is established.
Something happens. They surprise us. ‘I wish
to be a dancer’, says a girl. ‘And I wish to be an
athlete’, says yet another child. Seldom do you
find such responses because we are living at a
time when children are led to believe that not
to try to be an engineer or a doctor or a civil
servant is something pathological. No wonder,
these two children inspire us to continue the
conversation. ‘Do you think that your parents
would agree with your idea?’ we ask them.
‘No. They would say that it is risky, it is not a
secure career’, they reply. Yes, they are aware
of the fact that it is not easy to find one’s
vocation, to pursue what one likes . Society
means pressure; society means fulfilling others’
expectations; society means standardization—
death of uniqueness and creativity.

We look around. And suddenly a flash of
truth illuminates our minds. A mountain peak
is a mountain peak; a bird is a bird; a butterfly
is a butterfly; a devdar tree is a devdar tree; there
is uniqueness, yet there is relatedness. But then,
why is it that we humans have deviated
ourselves from this simple and profound truth?
In our society someone who could have
become a good dancer becomes an accountant
in a real estate company; someone who could
have become a good athlete becomes a clerk in
a municipal office. It is about pain, alienation

Radiant smiles despite hardships: roses in a rocky terrain
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The spectre of our times, our splendid affliction, I believe, is little
more than the meticulous consecration of us. Of course, we seem
to live in times with many a malady, pathologies that seek out

our bodies and minds, and that remnant of soul- but none as relentless,
none as pernicious as that revelry of ourselves. In the paraphernalia of
our profligacy, in the tedium of the carousal, so often are its pathologies
forgotten, stifled in the cacophony of being, in the hubris of our vaunted
selves. And yet, the affliction renders asunder so much of us, so many
of us.

For we cannot cease to despair. The story of our self-love is also a
story of enduring anguish, of unremitting fear. In a time so scrupulously
profaned, there is little that resounds the sacred or the sentient. Even
that burgeoning self that must now seek its own selfhood rummaging
through the debris of being, of lives strewn in a landfill of commodities
and transacted intimacies. A despairing self then, remains nevertheless,
a consuming self. It is in the act of consumption, in acts of consuming

DIALOGUE

To Consume is to be Consumed

In our Monsoon issue we raised a debate and requested our readers to respond to it. There was a LIC ad
portraying the child as a smart consumer. Is the market colonizing every sphere of life? Is it something that
should concern educationists? Here is a response—a brilliant response by an alert reader—that throws
new light on the way the notion of childhood is fast altering.

Bhakti Patil is a researcher
working on her doctoral thesis. She
continues to engage with the limits
and possibilities of modernity—its

ways of knowing and being—
through the radicalism and

orthodoxies of Gandhi.
———

more precisely, that we seek out our telos, seek to reaffirm the truth(s) of our remarkable selves.
It is in and through consumption that we seek to triumph the last of the mutineers: time. It is in consuming

that our little selves find both a counterfeit sovereignty and a semblance of perpetuity. But consumption is
always total. It leaves little untouched, and is always its own sovereign. To consume is to become in and of
consumption. To consume is to be consumed. And in as much as we do not cease to consume, we do not cease
to become our appallingly excessive, profuse selves. Transacting, investing, insuring, we fanatically seek to
procure intimacies, to contract security and affection(s) with the exact instrumentality of commerce. Its
dividends too are surplus- intermittent certainties of belonging, the callous freedoms of the market and the
sordid imperishability of a commodity. In the copious scrapyard of deeply fissured selves, we lumber
under the pledge of the purchase. A broken humanity with a broken progeny.

We imprint onto and through our children the many endorsements of the market. Like us, they learn
already that intimacy is little without the veneer of purchases and transactions. Like us, they bargain and
haggle for people and things, for affections and belonging, for the leftovers of a selfhood that was. Like us,
they hopelessly seek in the measure of things, the rapture of being.

And yet, the little girl in the picture speaks to me of a different world. She confounds time- she is what
we were, but also what we might become. In that, she is prior to, and exceeds always, the tragic fate of us.
In the spontaneity of her laughter, I see the last bastion of truth: ebbing, nevertheless, as it is consumed by
a time that does not cede. In the tenderness of her touch, and contained in the metaphor of the feather, the
market seeks to speak to us of an abiding authenticity. The child and the mundane morality of the child-
like, is now co-opted by the market. It speaks to us of being most utterly benign in its urges, like the
profound simplicity of a child.

It is typical of our times then that there is little that is educational about our education. Its structures and
practices contain the ruthless instrumentality of ourselves, debasing in a language of achievement and
expediency the little worlds of our children- of play and wonder, worlds of fantastic possibilities and of so
many questions. In a time when schools increasingly resemble the factory and the market- the quintessential
metaphors of consumption- there is yet however, much that can be undone. Much that is made possible. By
a pedagogy that does not fear, that converses with the many little worlds, speaks and listens to them unafraid
of dismantling itself. For a reformed progeny is possible only in and through a reformed adulthood. When
we as educators and learners cease to be our predatory selves. �



As guardians and teachers we try to bring up our children in an ambience
of love and care, acknowledging the importance of such an environment
for the holistic development of the child. We nurture the child with
unconditional love, ensure he is comfortable and happy, and arrange for
him as far as we can the best possible amenities so that we can cultivate
him into a prosperous adult. While the home and the school are significant
influences, to what extent can we afford to keep the child secluded from
the world outside? Here is a world that thrives on hatred and violence,
and echoes the ethos of suspicion and intolerance. How can we introduce
these young minds to the realities of the world and yet help them look
beyond cynicism and despair? The New Leaf works with this inspiration
at its core, we do not deny the harsh reality—its implicit politics, but we
believe that in these hard times there is an urgent need to see beyond the
militarization of society, to relate to the world at large, and in this process
to come up with innovative ideas in the realm of creative living and
learning that enables each child to unlock her innate potential and offer
herself in the making of a new world: egalitarian and spritually elevated.

The New Leaf in these hard times…

Militarization and culture of doubt... yet,
there is a longing for a fountain in the desert...


