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 My mother taught me underneath a tree
 And sitting down before the heat of day,
 She took me on her lap and kissed me,
 And pointing to the east began to say,
 Look at the rising sun: there God does live
 And gives his light, and gives his heat away.
 And flowers and trees and beasts and men receive
 Comfort in morning, joy in the noon day.

–William Blake
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Editorial

Small things do matter. A group of students/researchers coming
together, reflecting on life and culture, seeing the significance of
reflexive pedagogy, engaging with children, and trying to make
a difference in the way they learn, explore and see the world—
an event of this kind in a world—otherwise characterized by
cynicism and despair—is indeed a great art. It reveals our innate
possibilities; it shows that a positive/creative action, irrespective
of its scale, is the only mode of resistance we are gifted with.
Yes, we realize that not everything is fine with our education—
the way schools function, organize bounded disciplines and
information-centric knowledges, pressurize children, evoke
restlessness and competitiveness, and restrain their imagination.
And quite often some of us remain happy with just theorizing
the crisis. Or, we tend to say that all that the likes of Tagore and
Krishnamurthi talked about are utopian—a prestige symbol for
elite ‘alternative’ schools. As a result, nothing changes; only
our cynicism grows. It is at this juncture that our initiative
acquires its significance. It is an act of resistance against despair.
Because it believes in doing, not just theorizing. Through a
real…living engagement with the children of not so privileged
schools it realizes that it is possible to learn meaningfully,
creatively. Education can be a celebration!

Here is a magazine that emerges out of this reflexive practice.
Nothing is bookish; the articles published here emerge out of
this constant mediation between ideas and experimentations. A
mother reveals her concerns, a teacher narrates her experiences,
a seeker writes about her engagement with Tagore’s powerful
critique of the dominant pattern of education, a young dreamer
writes about his pedagogic experiment—the way he arouses the
child’s imagination in the study of history, a teacher makes
mathematics experiential and life-affirming, we initiate a
discussion with the children of KendriyaVidyalaya at
Mukteshwar in Uttarakhand—a dialogic piece emerges out of
this interaction, and a group of university researchers reflect on
the workshops we conduct—the articles, we believe, would make
you think and reflect.

The New Leaf is not an academic journal. Nor is it a
newsletter. Instead, it is a magazine that seeks to communicate—
and communicate with clarity and authenticity—with its
readers: teachers and parents, students and educationists, and
all those who have not yet lost their dreams, and take them to the
realm of concrete pedagogic practices and meaningful education.
There is no big design, no sponsor; it has emerged out of our
own initiative. It is indeed like the new leaf—simple, fresh and
beautiful. It is only through the active cooperation of our readers
and well-wishers that the plant we are nurturing can eventually
evolve as a beautiful banyan tree.
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A Letter to Our Readers

Dear Readers,

Regards!

This letter begins with an urge to communicate with you. You should know who we
are, and why we are engaging in a venture of this kind. We constitute a small/informal
group of university researchers and teachers. And of course, there is a formal/official
domain of work that occupies each of us. Yet, we do realize that this professional
occupation alone is not sufficient to contain our aspirations, our quest. In fact, we began
our journey with a series of key questions relating to culture and politics, economics
and religiosity. True, there is a dominant politico-economic discourse; and its
consequences are devastating—ruthless ‘development’ leading to ecological disaster,
conspicuous consumption, reckless competition, survival anxiety, and widespread
violence in everyday life. With an open mind we took Mohandas Karamchand Gandhi
and Karl Marx as fellow travelers; we invoked Tolstoy and Dostoyevsky, Rumi and
Kabir; and we kept reflecting on the possibility of creating a life-affirming space in an
otherwise insane world.

This quest, needless to add, took us to the realm of children and their education.
Our children are growing up in an environment in which greed or violence is seen to
be normal. Is it possible to work with them, learn from their wonder and curiosity, and
collectively search for a new world that values soothing music, artistic sensibilities,
sensitivity to life and nature, and love and cooperation? Yes, we all know that in
modern/complex societies formal schools are expected to play a key role in socializing
and educating our children. However, we saw the emergence of a dissenting voice;
there were educational philosophers and activists who reminded us of the limits to
schooling. Formal schools in modern state-centric societies, as we were told, condition
the mind of the child, and transform them into useful ‘resources’ for the nation—its
economy, its military-industrial complex, its cult of nationalism. Furthermore, schools,
as it was argued, generate competitiveness and aggression. This led to a new quest.
Meaningful education should mean the cultivation of a mind that is not conditioned
by the ideology of market or nationalism; it is a mind that is open and inclusive—a
mind that cares, creates and loves. Furthermore, the entire practice of regimentation,
forceful learning and fear of examinations was critiqued. And all these critics and
dreamers—from Leo Tolstoy to Michael Apple, from Ivan Illich to Paulo Freire—
inspired us to strive for a more meaningful, free progress education. True, the dominant
practice continues to prevail. Every morning we see school buses taking our children
to their closed classrooms; absurd project works, weekly tests, home task—when they
come back they are almost finished. Some survive, and fulfill our middle class aspirations
(a job, a green card, a glamorous spouse); but most of them fail and live with a wounded
consciousness. Yet, what keeps the hope alive is a different voice. Gandhi could imagine
the possibility of integral education leading to the pedagogic practice of learning through
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doing; Sri Aurobindo could dare to say that ‘nothing can be taught’, and every child’s
uniqueness ought to be respected; and even now—in these hard/pragmatic times—
there are educationists who seek to make a difference in the way the dominant form of
schooling seeks to socialize our children.

As researchers we looked at this entire genealogy. And we ask ourselves a pertinent
question: What could we do? No matter how much we want, we cannot abolish the
existing form of schooling because it serves the dominant interests. Nor are we in a
position to create a new school. Yet, we believe that it is still possible to begin the
journey, and make a difference. And hence we began to sit together, engaged in a
meaningful conversation with children and their parents, and started working on
creative and life-affirming modes of communicating the treasure of mathematics,
history, science, language and literature. We began our workshops with them; and we
are in a process of learning, unlearning and exploring. Yes, these children are burdened
with schooling; but what we can do is to give them a new experience, to make them
believe that it is possible to celebrate rather than fear the experience of learning. And
believe us, in the process we are evolving; we are finding a meaning in our life.

Dear readers, we wish to tell you another thing. We do not see education in isolation.
We relate it to life. For example, when we work on a mathematical concept like ‘fraction’,
we see how the concept can be used for understanding the spirit of cooperation and
distributive justice—the way, for instance, Mrs Chatterjee distributes one third of the
lemons grown in her kitchen garden with her neighbours! Mathematics is not just about
profit and loss. Or, when we eat some biscuits and apples with the children, we try to
see that it is not just about filling the stomach; it can also be a piece of art—the way we
arrange and offer. In fact, the practice of meaningful education (we call it meaningful,
not ‘alternative’, because the word ‘alternative’ tends to suggest that it is something
extra, or it is very elitist) is organically related to the way we plan to live and die—the
music we listen to, the food we eat, the healing practices we promote, the way we
redefine our ‘masculinity’ or ‘femininity’, our sunrise and sunset, the process of ageing,
our journey towards the mountain peaks and valleys. Friends, it is not just about
Mathematics and History; it is about life itself—its cultural nuances, its wonder and
mystery. We do not negate schools. But we see beyond schools.

The New Leaf is the child of this dream. And dear readers, we want you to join us,
and celebrate this dream.

New Delhi With best wishes
The Editorial Team
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When learning becomes only a matter of memorizing facts
it loses all its wonder and excitement. The competitive
nature of contemporary living puts children under the

constant pressure of being successful, of being at the top and more
than anything else of being better than the others. Moreover, the
present educational arrangement employs a very mechanical and
narrow mechanism for evaluating progress that is through an
examination. This in its pure essence tests only a child’s mental
capacity to rote facts, and then reproduces these within a designated
time.

What comes out of such a system then is only a fear filled psyche
that does not allow a child to relate to what is being taught to him
as anything more than mere information which he has to memorize
and then reproduce in the examination. The child gradually
understands that the better he memorizes the more appreciated he
will be. In other words, his interest, his inclination towards the
subject, his quest to learn something new are altogether secondary
to the need to leave the rest behind and score the highest marks.
Amidst such a setup grows up a child who looks at the world
around himself only through the prism of competition, where each
individual is in a hurry to leave the rest behind and climb on the
highest position of success, the child learns that restlessness is
natural; he learns that to survive he must win and for winning all
means are justified.

 The child enters school with wonder in his eyes and
inquisitiveness in his heart. He leaves no opportunity to ask
questions, to experiment and to explore but by the time his
education is about to be completed, that sense of wonder and
excitement gets replaced by skepticism and mistrust. When the
child steps outside home for the first time and enters the vicinity of
the school, he falls and stands up again on his own, he makes friends
and develops relationships, he learns to take care of himself and in
doing all these things he develops gradually into a distinct adult.

 In these critical years that shape us, values of mutual trust, group
work, team spirit and a sense of co-operation and sharing are
fundamental, as these values when inculcated deeply make us
better human beings. But ironically, the education system today
shapes us into very self-oriented individuals, who are primarily

Ananya Pathak

ENGAGEMENT WITH THE CLASSICS

The Golden Cage of Schooling
and the Child’s Free Quest

A gifted poet – philosopher Rabindranath Tagore made a path breaking experiment on education. His
critique of the dominant mode of learning that confines the child to the four walls of the classroom, and
denies her childhood with a heavy baggage of books and information continues to inspire us. Here we
invoke an important essay of Tagore. A young seeker has engaged with Tagore, and articulated her reflections
on education
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The bird was bought in. With it came the
administrator, the guards, and the horsemen.
The king felt the bird. It didn’t open its mouth
and didn’t utter a word. Only the pages of books,
stuffed inside its stomach, raised a ruffling sound.
Outside, where the gentle south wind and the
blossoming woods were heralding spring, the
young green leaves, filled the sky with deep and
heavy sighs.

Rabindranath Tagore,
The Parrot’s Tale

concerned about their own futures and more
about being ahead of the others. Thus marks
begin to define how worthy we are, how much
talent we hold and finally if we are a gift or a
curse to the society. Our parents and friends
accompanied by popular culture and the media
constantly judge us on our performance in
competitive exams .The better we score the
higher our intellectual/potential worth and the
lesser we score, the more we are seen as a
disgrace to society! Thus when our idea of
ourselves lies in something so mundane as an
exam score, we are bound to develop suicidal
tendencies when we fail to reach the expected
targets and those who are able to crack the
exam and to earn for themselves the honor, no and the most learned people in the kingdom

teach it. Scholars from near and far make their
efforts to teach the parrot, stuffing its mouth
with pages from books after books imparting as
much knowledge as possible! Encaged and
robbed of its most cherished asset- its freedom,
bombarded with facts, the parrot ultimately
dies.

The story is an impactful satire on the
present education system. Where our children
like the parrot in the tale have all the available
means, smart boards and tablets, world class
amenities and all modern facilities, they have
the biggest libraries and the most updated
laboratories – all they don’t have is the freedom
to explore themselves, to learn for the
happiness it gives, to relate to the world
without a sense of competition, and to find a
space for themselves to understand what
interests them the most. And without the
freedom, all else becomes like the golden cage,
which no matter how exquisite, remains a cage!

 The need of the hour is to allow our children
to reimagine a space that is accommodative
rather than exclusivist, to make them aware of
the innumerable ways in which people can
discover themselves in the world and to show
them that all of us are endowed with immense
possibilities, and we only need an ambience
that allows us to discover our potential. When
our children learn in an environment that
allows them to grow freely, and when
facilitators and guardians allow a child to learn
for knowing rather than for showing,
education becomes truly illuminating.

�

longer find their feet on the ground and begin
to see themselves as more intelligent or more
talented. This way of determining a person’s
worth is not only shallow and problematic but
also commits the very grave mistake of
undermining the various types of intelligences
possible, Thus a child may not be able to solve
twenty arithmetic puzzles in a matter of sixty
minutes, but she may be able to listen to sounds
in nature and compose a melody on her own,
likewise a child may not be able to remember
the four concrete reasons for the downfall of
the Mughal Empire ,but he may be able to work
in the garden and make many flowers bloom!
Now, such children would not be able to score
too well in the examination, but does that mean
that they are not talented or intelligent?

At this juncture Rabindranath Tagore’s story
The Parrot’s Tale gains new relevance. This is a
simple yet insightful story about a king who
looks at a free parrot in the sky and feels the
urgent need to educate and civilize it; so he
orders that a golden cage be made for the parrot

A poet merging with the innocence of the child
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Education in its truest sense is not just a process of gaining
full command over the texts and scriptures; rather, education
involves a lifelong process whereby a person’s innermost

potential is revealed through an experiential understanding of life.
Modern systems of education are in urgent need of critical
restructuring and pedagogic innovation. In other words, there is a
need to build a bridge between theory and practice so as to elaborate
the deeper meaning of knowledge which enables us to decipher
the mystery of life as well as suggest alternatives to contemporary
modes of existence, and simultaneously help us improve upon
arenas that are still in need of change.

But today education has assumed a new form – a new structure
has emerged due to the overarching impact of commercialization
in society. This has made something as sacred as education into a
marketable product, capable of being brought and sold in the market
place. Such an attitude has made us look at education only in
materialistic terms, and not as something that gives fragrance to
the flower of human possibilities.

Modern educational institutions seem to function like a factory
that seeks to produce only professionals, and orients them to work
in mega corporations. Thus education has turned into a mere
necessity which enables one to upgrade his/her resume and get a
high paying employment. There is, however, no deep and
meaningful engagement with education. Ivan Illich describes this
process as ‘hidden curriculum’ which promotes conformity,
bureaucracy, instrumental rationality, hierarchy and competition
in society. As a result, the curriculum is modulated according to
industrial needs and requirements. And the branches of knowledge
that are not of immediate relevance in the job market are considered
trivial. See its consequences. Amongst us there are engineers, MBAs,
doctors and academicians who have acquired specialized
professional skills; but their education has not necessarily made
them contemplate and examine their own values and the deeper
purpose of existence.

As we have said, education is the force that enables us to make
the most of the present and carve out a path for a better tomorrow.
In order to disseminate the ever growing branches of knowledge,
institutionalized education, we know, is centered on diverse
academic disciplines. The present article is an endeavor to
understand the relevance of history as a subject for our contemporary
times. I would not hesitate to argue that the conventional form of

PEDAGOGY

Beyond Museumization: Reliving History

Does history mean only memorizing hard facts? Or, is it that history can be experienced as an illuminating
light— enabling us to make sense of the present? Here is an article – based on a concrete pedagogic
practice – that raises these critical issues, and generates a new possibility.

Vikash Sharma
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teaching history (at least, school history) seems
to involve memorizing hard facts; and its
importance lies only as far as quiz contests and
competitive examinations are concerned. As I
recall my own school days, I realize that history
is often perceived as a discipline that requires
no creative imagination, no analytical skill, but
only the ability to memorize the so called hard
facts – dates of war, treaties, pacts and political
resolutions. History is divorced from the
present concerns of social life. We look at the
past only as something that is distant, but do
not see ourselves as active participants in
creating it. It is true that history deals with the
past, but this past is simultaneously the
reflection of the present. That is why, today as
I look back I feel that it is important to make a
creative intervention and share the tales of
history with young children in a manner that
involves them, arouses their imagination, and
makes them see that history is not a
museumized artifact; it is alive because the past
is not just the past, it is also our present and
possibly our future. For example, a reflexive
study of emperor Ashoka, the Kalinga war, the
foreign conquests, the independence struggle
and the Gandhian movements suggest how
history enables us to make sense of our present
context. The past events cannot be separated
from the present situation. The willingness to
learn from our past, it should not be forgotten,
is the only solution to all our contemporary
issues. In the curriculum of school text books
(baring some remarkable exceptions),
however, history is, made into an utterly boring
subject to learn.

When I was teaching war and peace to a
group of children, I asked them about Ashoka.
True, they spoke of the Kalinga war, his
conversion into Buddhism; and recalled some
of the inscriptions which Ashoka had
constructed, as well as his edicts and messages.
I could realize that, for them, it was merely
factual information which they had
memorized; but there was hardly any organic,
living relationship with history as a subject.
Look at all our contemporary conflicts – be it
terrorism, caste violence, communal hatred,
disputes between the state and people, or the
war between the two nations. The recurrence
of these events is going against all those noble

efforts through which the great legends of
history sought to nourish our civilization. For
example, we fail to realize the significances of
peace which Ashoka felt after the Kalinga war,
despite having all details of this historic event.
The paradox is that this has remained only
superficial knowledge, and not become part of
our life. Hardly anything has changed—people
are dying; blood is flowing on the roads every
day. And all of us—parents, teachers and
media celebrities—are promoting an
environment that values greed, power and
violence. From a young age children are
playing with models of guns and knives;
moreover, video games, comic books and
cartoon films seem to have naturalized violence
and hatred in everyday life.

Indeed, we are bringing up our children in
a society that does not see any problem with
violence, it normalizes hatred. This, I feel, is a
serious problem as it gives birth to a society
that is restless, impatient and violent. If as
adults we could see history more deeply, we
would be able to teach children the values of
love and peace.

 I realize that such a profound reflection
coming from the mouth of a warrior like
Ashoka against war itself is a proof of man’s
latent humanity and spirituality, and it is a
great message. This could be a great inspiration
in our daily life. If we allow such great
messages to penetrate into our consciousness
there would not be any further possibility of
war. With this creative restlessness began my
humble effort and experimentation. Theses
children were reading about Ashoka at a time
when newspapers and television channels
were constantly portraying the images of
Israeli attack on Palestine. I wanted to
contextualize the tales of Ashoka. I showed
them a documentary film on the Second World
War ; I showed the visuals of the Gulf war and
the recent war in Palestine. I looked at their
eyes, and very spontaneously they articulated
the need for peace. It was at this juncture that I
went beyond the printed words of the
prescribed school history texts, and persuaded
my children to imagine themselves as Ashokas
of contemporary times, and make new
inscriptions filled with the messages for the
world to stop war, and say ‘yes’ to humanity.
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For us, it was a great felling to collect the pieces
of rocks, and make them understand why they
ought to work on these rocks and write the
messages, which should be communicated to
the larger world for creating peace, prosperity
and happiness. The idea excited them; they
started working with pencils and colors, they
soon came forward with a series of beautiful
messages…Their inscriptions were ready.
They looked at the book, saw the black and
white picture of the inscriptions that Ashoka
created in his time, and now they could see
their own inscriptions. History became alive

and experiential; past and present were
merged.

 The teacher plays a very important role in
society, he/she can cultivate a sense of
reflexivity in children; they should learn that
something as beautiful and as crucial as peace
cannot be found in technological advancement
or material superficiality; peace is something
all of us carry within. And with creative
pedagogic interventions history, as my humble
efforts suggest, can be felt and experienced in
an immensely illuminating way.

�

A child engrossed in inscription - making

I am now of opinion that children should first be taught the art of drawing before
learning how to write. Let the child learn his letters by observation as he does
different objects, such as flowers, birds, etc., and let him learn handwriting after
he has learnt to draw objects. He will then write a beautifully formed hand.

Mohandas Karamchand Gandhi
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CONVERSATION

Educating the Child: A Mother’s Aspirations and Anxieties

A woman is endowed with the power of intuition. When she becomes a mother, she gains the power of
selfless love. A woman is perceptive ; she is also rebellious. Here is an interview of Mrs. Geeta Devi – a
mother deeply engaged in the process of her child’s growth. As she sees her child grow, she grows with
him, and reflects on the changing times and the challenge of education.

engaging her in an intriguing and revealing
conversation about her experiences of bringing
up a child, its sacred moments and difficulties,
its dreams and anxieties. After all, a mother
with her deep sense of intuition and her selfless
love for her child is the best guiding force in a
person’s life. Here is what Mrs. Geeta Devi told

us about her engagement with the
child, how she visualizes education
and how she contemplates upon the
challenges of bringing up a child in the
present times.

She is a simple and grounded
woman from Varanasi, she lives with
her husband and son in a middle class
locality in South Delhi. She stays at
home and dedicates herself to the

household chores. She has not herself had the
opportunity to complete her higher education,
but finds some kind of fulfillment in sewing
and stitching which she occasionally takes up
for earning a basic income and contributing to
the family. She is intensely involved in her
child’s upbringing as this forms the central
concern of her life. She teaches him and helps
him in his studies, and tries to see to it that her
child finds adequate opportunities to develop
himself into a good person. While conversing
with her what we understood was that
although not that educated herself, she has a
deep regard for teachers and their vocation; in
her voice there is a deep reverence for those
who impart knowledge, she feels that the more
her own son would be able to enjoy the
company of such great teachers, the more
fortunate she would consider herself. She talks
about how much it is becoming difficult to
bring up children in this new market -oriented
culture where all kinds of influences, be it

A mother is a child’s first teacher and
the home is the child’s first school.
When the child grows up he goes to

school to attain what is called formal education,
but long before this begins the child has already
begun the process of learning at home, and this
happens under the guidance of the mother who
participates in the growth of her child
most intensely. She sees herself not
only as a creator but also takes upon
herself the responsibility of bringing
up her child into a complete human
being. This concern for the holistic
growth of the child remains the
central agenda of a woman’s life; and
her participation at every step of the
child’s development makes her not
only completely engrossed in the process but
also deeply passionate about it. In fact, the
polishing of cognitive-intellectual skills in the
child is not the only concern ; mothers are
passionate about developing all facets of a
child’s persona. This includes his sense of
purpose and determination in life, ability to
take up and execute responsibilities and of
course his sense of goodwill and adjustment
in different interpersonal situations.

That is why mothers are the most loved as
well as the ones who are complained about the
most. The overarching roles that mothers play
as teachers throughout our lives make the
mother a storehouse of experiences and
perspectives. Speaking to a mother is about
speaking to the first teacher, and the teacher
who has thought passionately and felt
intensely. It is because of this tremendously
significant role that mothers have played in our
lives that we devote this section to an interview
that we took of a mother of a small child,

Mrs. Geeta Devi
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technological, cultural or even addictive have
together contributed to distract children from
the right path. She says that children like her
own son spend hours in front of the television
or the computer, instead of playing out in the
open.

  Moreover, she also makes a sharp remark
on the availability of resources that have made
children less hardworking today as everything
they need is available online, whereas as she
recalls her own days she remembers how hard
it used to be to study in a large family of many
siblings who used to sit down together and
study with a lantern as there was no electricity
in the village then. Because of so many
amenities and comforts that children have at
their disposal today, it is becoming hard to
make children understand basic values of hard
work and patience. She feels that it is very
important for children these days to be able to
find teachers who could guide them in a way
that, despite all distractions, they are able to
carve out the best path for themselves in life.
Ironically, teachers as she sees them have now
become so specialized in their own fields and
so ruthlessly professional that all they care

about is the child’s academic records, but
hardly bother themselves regarding the child’s
values and overall development. This has
made teachers into machines who enter the
classroom with a bell, speak for a designated
span of time, and then walks out as another
bell rings. There is no organic rapport between
the child and the teacher, and this is perhaps
the biggest crisis in education today. Large
classrooms, heavy syllabus, frequent
examinations and academic competition do not
allow any understanding of mutual trust to be
made between teacher and student. Thus the
child only views the teacher as a subject
specialist but not as a guardian who he can
depend on in the path of life. Shivam’s mother
says that a lot of changes have taken place in
the kind of teachers that we had and those who
are there now; she says that she still remembers
how she had teachers who would not only see
to it that she studied hard but also saw to it
that she developed a good value system. With
nostalgia in the air, she recalls those days when
the teacher was a friend, philosopher and guide
more than a subject specialist.

The Editorial Team

My heart leaps up when I behold
A rainbow in the sky:
So was it when my life began;
So be it when I shall grow old,
Or let me die!
The child is the father of the Man;
And I could wish my days to be
Bound each to each by natural piety.

William Wordsworth
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We love a flower, a poem, a beautiful landscape. But then,
how many of us love mathematics? Many of us fear
mathematics. Mathematics causes anxiety; numbers and

theorems cause terror. Mathematics, we tend to feel, is pure abstraction;
it has no music, no soul, no illuminating narrative of life. Mathematics
is devoid of all colours! However, we are insecure; even though our
mathematics phobia remains, we want our children to master it.
Because we believe that without mathematics there is no future for
them. Modernity requires mathematics. Capitalism needs the precision
of calculation; economists need it. Physics is impossible without
mathematics. The engineers of bio-politics need mathematics for the
statistical classification and documentation of people. And, to use some
mundane examples, mathematics is needed in ‘intelligence tests’, in
competitive examinations, in the real estate business. Not to know
mathematics is to invite failure in life! We keep pressurizing our
children. This sort of societal pressure, the parental anxiety, and the
obsession with ‘success’ create a pedagogic environment that does not
allow them to feel easy with mathematics, to learn and enjoy it in their
own rhythm. Instead, they are in a hurry; coaching centres and private
tutors add to this restlessness. Quite often, children begin to recall—
and recall mechanically—a mathematical formula, and memorize some
strategies to solve model test papers; but they do not learn the deeper
meanings and experiences beneath these mathematical usages. There
is no time, no breathing space, no relaxed moment to sit down and
contemplate. We need to alter this practice, and make children feel
and smell the fragrance of mathematics. There is no reason to fear
mathematics. Because mathematics is experiential; it is everywhere.
The wrist watch you are using is continually playing with angles; the
football your child is playing with reminds you of a geometrical shape
called the sphere; the meter box of the cab you have hired to visit your
daughter’s school is applying the principle of arithmetic progression.

We started working with a group of children. With laughter and
music, with narratives and experiments, and with an assurance that
making mistakes is not a sin, and what is important is understanding
and celebration, not speed and success, we undertook a journey. And
children did begin to learn, and experience the concepts. Here we give
two examples:

EXAMPLE- 1

We have introduced the concept of negative integers. It is not easy.
It is possible to see—and see in concrete terms—three (+3) books. But

PEDAGOGY 

The Fragrance of Mathematics

We worked with a group of children. And we introduced the mathematical concepts like fraction and decimal;
ratio and proportion; and positive and negative integers. We wanted the children to feel, experience and
understand these concepts. Music, dance, bodily movements, laughter, story -telling—we went beyond the
cycle of examinations and home tasks. And they celebrated. Here is an article that narrates the story of this
journey.

Avijit Pathak
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is it possible to touch minus three (-3) books?
And from here begins the confusion. Yes,
mechanically children talk about negative
integers without understanding their
meanings. It must change. We tell them a story:

“Bikram and Bimal are friends. They are
settled in Nagpur. ‘We are living in central
India. We should visit the top of the North’,
Bikram whispers in the ears of Bimal. Bimal
agrees. And they come to Srinagar. What a
difference! Nagpur—one does not require
woolen clothes. But Srinagar—its temperature
is two degree centigrade below zero degree.
They are not used to such cold weather. They
must buy some woolen clothes. But they don’t
have sufficient money. Abdul Khan is the
owner of the small guest house where they are
staying. They share their problem with Mr.
Khan. ‘Why are you worrying so much? Take
Rs. 5000/ from me. Don’t hesitate. Take it as a
loan. And return it to me me from Nagpur.’
Mr. Khan assures them. Yes, they took the
money, bought some woolen clothes, and
moved around Srinagar with absolute comfort.
Bikram cracked a joke: How wealthy we are.
We possess something negative!”

It is a story of our everyday existence. And
children love stories. And in this story lies the
beauty of mathematics—the play of a negative
integer. Bikram and Bimal have borrowed
Rs. 5000/ from Mr. Khan. They have to return
this amount. Mathematicians use the concept
of negative integers to symbolize this
experience of borrowing or returning. In
mathematical terms, they possess minus five
thousand, or Rs. -5000/. Again, the
temperature of Srinagar is two degree
centigrade below (not above) zero degree. To
move above is positive; to move below is
negative. And now children understand that
the temperature of Srinagar is minus two (-2)
degree centigrade. They understand the
meaning of a scale, and one’s location in it.

With the stories of this kind children
experience the concepts of positive and
negative integers. They now know that the
mountain peak is positive, the valley is
negative; the third floor in a skyscraper is
positive, and the basement is negative. They
know that to move four steps forward is +4, to
move six steps backwards is -6. In fact, with
these experiences of up and down, left and
right, forward and backward they begin to
dance. And that dance has a rhythm. Because

mathematics has a rhythm.

EXAMPLE-2

Mathematics is not just about profit and loss,
about the market place. Mathematics is about
our life, a way of representing some aspects of
it. Look at the paragraph, and see its
possibilities.

“I love to travel. I want to see the world.
Yes, my country—from the Himalayas to the
Indian Ocean—is beautiful. I must see its
mountains, its rivers, its forests, its villages,
towns and cities. But everywhere in the world
there is something interesting to see and
explore. I wish to visit Africa. I wish to move
around Egypt. I wish to see the Pacific Ocean.
And I want to explore the Great Wall of China.”

We ask the children to read the paragraph.
These dreams of travelling excite them. They
become curious. And then we persuade them
to see mathematics in it. ‘How?’ they enquire.
And we pose the following two questions: (a)
How many times ‘I’ has appeared in the
paragraph? (b) What is the ratio of the number
of times ‘I’ used to the total number of words
in the paragraph?

They calculate. They answer. They laugh.
And in that laughter lies the magic. If you open
your mathematical eyes you can apply the
concept of ratio even in a literary piece!

The story goes on. And they learn and
unlearn. Mathematics begins to find its soul,
its music. And then, the children start reciting
a new mantra: ‘We do not hate mathematics.
We love mathematics. We play with
mathematics’. �

Can you see the play of positive/negative
integers in this deep rooted tree?
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CONVERSATION

The Song of Prayer

The presence of a great teacher is always illuminating. We are fortunate to have Mrs. Sadhana Bhattacharyy
amongst us. She taught for thirty-seven years. It is great to listen to her life-history, her struggles and noble
aspirations. A conversation with her makes us realize the importance and beauty of the vocation of teaching.
The conversation took place at her daughter’s residence in New Delhi. This brief article is based on a
meaningful dialogue with her.

some free time only late at night for her study;
but then the encouragement from her husband,
her mother-in-law and above all, from her
parents made it possible. She became a
graduate. Not solely that. She joined an
evening college, and completed the Bachelor

of Teaching programme. Possibly she
was destined to become a teacher. It
was in 1960 that she became a mother;
and in the same year (October 6, 1960)
she joined Shilong Secondary School
as a teacher. A beautiful coincidence
that indicates that a teacher—like a
mother—ought to be filled with life-
affirming energy. She taught for
thirty-seven years, and retired from
the same school as the Assistant

Headmistress.
Yes, life was not always easy and smooth.

There was struggle, and there was every
possibility of apprehension, anxiety and a
broken communication. After all, a married
woman was redefining her life! ‘Once in a
cultural programme I had to take a prize from
a Muslim gentleman. My mother-in-law didn’t
like it. She kept rebuking me’. Yes, at times,
even an otherwise considerate mother-in-law
would not feel very easy with her journey, her
movement from home to the world.
Furthermore, a male-dominated society—
obsessed with the male child—didn’t always
appreciate the mother of four daughters,
particularly, her urge to give them good
education, and make them independent.
However, there are wonderful surprises in life.
Her critics, she reminds me, did eventually
change their language. Now they tell her: ‘You
are lucky to have such talented daughters.’ She
laughs. And that laughter is infectious.

What is ageing? She is seventy-seven years

It is not a formal interview—the way a
professional researcher acquires hard
information from the respondent. Instead,

Mrs. Sadhana Bhattacharyy’s presence creates
an environment filled with positive vibrations.
I become humble. I feel that I am here to feel
the touch of wisdom, to listen, to
enlarge my vision. Yes, her age is her
life- energy; she narrates; she recalls;
she plays—and plays beautifully—
with time; past and present are
merged; her words convey deep
meanings; her gestures, her silence
make me realize the art of observing
and listening. Her stories capture my
imagination.

It is like experiencing history. The
World War II, bombings in Calcutta in 1941,
and she was growing up. I could see her—a
small child surprised and puzzled. We humans
are capable of causing such devastating
violence. She was hardly four years old. But
then, the everydayness of the world does not
stop. It was in 1943 that her father took her to
Mahakali Pathsala, Kalighat –a humble school in
Calcutta. She was a good student; the school
didn’t take tuition fees from her; moreover, her
parents wanted her to study, to evolve, and see
the world in her own eyes. As she narrates with
great pride, her mother was inclined to the
progressive movements taking place in the city.
And she didn’t disappoint them. She did
extremely well in her matriculation
examination. It was 1955. There was a turning
point in her life. She got married; and from
Calcutta to Shilong—she undertook yet
another journey. But then, her married status
did not prevent her from pursuing her zeal for
education. She joined a college. Married life,
domestic responsibilities—she could manage

Mrs. Sadhana
Bhattacharyy
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old. She has seen life—love and death, pain and
suffering, hope and struggle. But then, ageing
is not despair and sadness; it has its beauty,
grace and wisdom. She radiates that wisdom,
that gravity. There is no trace of cynicism. She
can praise, she can celebrate, she can see good
things. How gracefully she recalls some of her
teachers—their knowledge, their dedication,
their commitment to the vocation. ‘They used
to teach so well. It was sufficient to attend their
classes. Never did we feel the need for taking
private tuitions’ .In a society dominated by the
education market and its innumerable shops
her sense of gratitude to her teachers comes as
a refreshing departure. She believes that to
teach well one has love the vocation. For thirty-
seven years she engaged with thousands of
students. She taught them Mathematics,
Sanskrit, English and Bengali. She celebrated
it, she loved her school—her association with
her students. Her eyes radiate immense love
when she recalls her students—an old student
suffering from breast cancer, yet not forgetting
to express her gratitude; or a student—now a
bank officer in Shilong—coming forward to
assist her as he finds her in the bank… True,
she does not get any pension. However, as she
asserts boldly, ‘I have no regret. My real wealth
is the love that I have received from my
students.’

Times are changing. Good teachers,
dedicated teachers, teachers as role models—
where are they? She keeps reflecting. Possibly
the culture of private tuition, she says, has
deprived the vocation of teaching of its grace.
Are the students learning something
substantial? ‘We found good teachers. They
made us understand the deeper meanings of
all that we studied. Moreover, there was
sufficient scope for us to write expressive
essays, to articulate and analyze. But then,
these days we see the sickness of objective/
multiple choice questions; there is no scope for
creativity, for details, for deep understanding.’
Her sharp comments inspire me; I feel like
entering the domain of critical pedagogy.

Her words are flowing like a fountain.
Meanwhile, her granddaughter comes back
from her school—a leading school in South
Delhi. She looks at her. And I ask her a
question: ‘Do you believe in rebirth?’ ‘Yes, I
do’, she replies. ‘In your next birth what do
you wish to do?’ I ask her again. ‘I wish to
become a child, and go to school’, she adds. It
is at this moment that time acquires a new
meaning. It becomes linear as well as cyclic. I
see her; I see her granddaughter.

I come back. I look at the sky. The sun is
smiling. I pray. What else is education except
the song of prayer?

The Editorial Team

The highest education is that which does not
merely give us information but makes our life in

harmony with all existence.

— Rabindranath Tagore
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It’s a winter morning covered in the blanket
of fog, where every new footstep that we
take means venturing into the unknown.

Far away in the distance we hear the laughter
of children, possibly going to school. As we
begin to follow them, after sometime we find
ourselves in front of a school situated in the
lap of the mountains. Glittering eyes, laughter
full of innocence—how could we stop
ourselves from talking to these lovely children?
Unable to resist their infectious innocence, we
make up our minds to step inside the school
and find a chance to interact with them. As we
go inside, we find ourselves in a huge
courtyard in the centre of the school building,
where hundreds of children are playing in the
sunshine. As we look around, in the far
distance, the Himalayan peaks of Nandadevi

and Trishul sparkle.
We decide to meet the Vice Principal, a very

humble and co-operative gentleman who
organizes a meeting with the children in the
school library. The Librarian is an enthusiastic
gentleman, he keeps telling the children to read
good books. He shows us some of the new
arrivals, books by Krishnamurthi and
Aurobindo are part of this list. We feel
immensely happy that people in their own
spheres are taking small steps to make a
difference. And this inspires us even more; it
tells us that the world may have war and
conflict, violence and hatred, but then, it also
has people who love and radiate positivity.
After a while, we meet with a group of children
and had a heart to heart conversation. A
conversation full of laughter and light,

EXPLORATION 

On Nature, Childhood and Education

Do difficulty and hardship necessarily make us weak? In the laps of the Himalayas we meet some lovely
children who walk miles each morning to arrive at their school – playing, talking and exploring.Despite
their difficulties, they have retained their innocent laughter. If this is not a miracle, then what else is? Here
is a conversation,we had with the children at KendriyaVidyalya, Mukteshwar, Uttrakhand.

A group of children, Kendriya Vidyalya, Mukteshwar
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moments of contemplation and wonder.
And then the conversation began and we

couldn’t stop ourselves from congratulating
them for this wonderful school, and we said
‘The mountains, the peaks, the tall trees, the
rising sun— you are growing with the supreme
existence, you are beautiful, and we believe
that all of you would bloom like flowers.’
Engaging in an intriguing conversation with
these children, we found some important
reflections on the contemporary state of
education and what children thought could
make it more meaningful and enjoyable. Here
is what the children had to say:

Bharti tells us that they are going to have
their exams soon, and there is so much to
memorize. Manish agrees with Bharti and
replies that the burden of a huge syllabus
doesn’t leave them with any spare time to do
things which they truly enjoy doing like
playing and painting. Arti and Kartik suddenly
rise up and tell us that they walk ten miles from
Sitla gaon (a village) to reach school every day,
(we tell ourselves, in the metropolitan cities
children lead such a life of luxury, where their
parents drive them to the bus top which is just
a few meters away. With so many amenities
and comforts are these children missing
something fundamental?). They say that this
is the only time for enjoyment with peers; they
cover the distance talking, exploring and
wandering. They assert that the walk to school
is the most cherished part of the day, where
they can do whatever they want to do without
any pressure or competition.

Taking the conversation further, we ask
them about the difficulties of coming to school
from such faraway places, but Arya and Pooja
say that when they come walking they learn
many new things from nature, which they can’t
possibly learn in a closed classroom. Pooja adds
to the conversation, and tells us that one of the
major things that nature has taught them in the
recent times is that the more greedy man
becomes, the more he will have to bear natural
calamities. She points a finger towards the
nearby mountains on which there has been
major deforestation for the numerous high rise
buildings coming up in the region leading to
subsequent landslides; she then shows us cans
of cold drink, packets of food and polythene

lying scattered everywhere. She recalls that the
recent calamity in Uttarakhand happened
because of this greed, and she says that man
must not disturb the ecological balance, rather
he should love nature and see it as a friend.
The others nod their heads in agreement and
say that through the floods in Uttarakhand
nature was trying to teach us the repercussions
of being greedy. (We are awestruck by their
wisdom and sensitivity; what adults are not
able to understand in a lifetime these children
have understood so deeply. Perhaps, it’s this
clarity and truthfulness that makes children so
beautiful)

Kamal and Vibhav say that the closed
classroom is like a cage that does not allow
them to interact with the world, but when they
go out, see things for themselves and explore-
they learn deeply, and then there remains no
need to memorize. They say that they have
written answers in exams about how natural
calamities like floods and earthquakes take
place and what measures one should take to a
avert them, by memorizing the points given in
the textbook; but now when they themselves
have experienced it ,they strongly feel the need
to conserve nature and respect it.Kajal says that
if learning comes by understanding, then she
wouldn’t fear studies. In fact, she tells us that
she would love to learn new things and know
more about the world that we live in. Tanisha
looks at Kajal for a moment and says that it
would be even more beautiful if their teachers
could also become their intimate friends , and
accompany them on this journey called
learning. How enchanting it would be if all of
us learned and explored together. Coming to
school would become even more exciting. All
the others agree and begin to clap for Tanisha!

We are all lost in thought, contemplating on
the profound words of these children. And the
school bell suddenly rings, as if only to
interrupt a beautiful dream reminding us that
there is still a long way to go before education
can free itself from all bondages and transform
learning from a dry, distant and mechanical
process to one that is based on deeper
understanding and cultivation of sensitivity.

The Editorial Team
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FROM THE TEACHER’S PODIUM

My Liminal Space

Teaching is a process of learning. A vibrant teacher remains a student. Here is a reflexive article from a
young teacher who narrates her aspirations and dilemmas.

the process if the students were learning, I too
was learning— making the teacher and taught
equal partners in the celebration of learning. I
was also unlearning many things when I
stepped on the other side of the table. I found
myself in a liminal space— a school teacher
teaching sociology and a student working on
her dissertation. It was not easy. Sometimes I
would be sure of what to do and sometimes
disoriented. I travelled from a sort of
discomfort to waiting for something to happen,
to probably arriving at some kind of
transformation (which still is in the process). I
guess I’ll remain in that space for a while. As
new experiences in teaching enrich my ideas
on education, I move towards the
transformative stage.

On one occasion while I was teaching, a
student asked if I would make them underline
important things in the text book, and when I
said probably no; the student argued that “all
of us learn differently and some of us need
those underlined texts.” This is just one such
occasion, on many others some students with
their reflexivity had helped me see the
conventional education system and beyond it,
encouraging me to experiment. It is in this
liminal space, where I rediscovered the teacher-
taught relationship and started to believe how
they are like flower and fragrance—
inseparable and complete in togetherness.

I continue to take one step at a time,
sometimes as a teacher, sometimes as a student
. . . It is said that the walking steps one takes
depend on the length of the stride, which varies
depending upon one’s walking or running or
one being on roads, streets, rough trails or hills.
Same ways the growth of teacher-taught as
individuals and together depends on the
nature of their walking . . . I continue to walk -
and it varies from time to time.

�

Having realized that
one must take life as

it comes, step by step, I see
my journey of being a
student to a teacher and
back as one of the most
dynamic aspect of my life.
When I started teaching my
own teacher had said,

“Now prepare to be a student all your life.” I
have been preparing myself taking one step at
a time, and learning from both good and bad
experiences. Each step adding on to my being
and helping me understand that education
ought to be seen as a spiritual activity.
However, the existing education system with
the practice of rote learning and race for high
marks only encourages mediocrity— creating
minds which only know how to follow a
crowd. I believe true education can be achieved
through creativity. I try my best to give my
school students assignments which help them
to explore creatively. Of course, one is bound
by the system, a certain curriculum and definite
protocol regarding marking and recording a
student’s progress. But the real challenge is, as
teachers and students, how we can creatively
engage with our subjects and with each other
knowing our limitations.

To give freedom does not mean to let the
student or teacher to do anything they desire
and create disorder or chaos, but to give them
enough space where an anarchic order may
emerge. In my school days, I often felt this
space was missing. When I started teaching, I
would prepare for my class beforehand, make
notes, and make plans about how I wanted the
class to go about. Many times I failed . . . the
class wouldn’t go as planned. That’s when I
realized the importance of spontaneity in the
process of teaching or in the act of learning. In

Sana Khan
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It is at this juncture that a book of this kind
acquires its relevance. It encourages children
to see, observe, raise questions, and then find
the meaning of science in making sense of the
world around them. See how beautifully the
author speaks of science as a ‘wonderful
journey’. He evokes the curiosity of the child:
‘Come down to the earth for a moment and
start looking at life on the earth. An ant, a fly, a
bird, a peacock with its fascinating colours.
How does an ant find the source of food? How
well it communicates with other ants and then
they follow a line to that source of food. Take
some time off and see how they move. They
seem to stop some time when they meet
another ant. Are they ‘talking’ to each other?’
Yes, science, as the author reminds us, begins
with these questions. There is no reason to
study science mechanically, and equate it with
absurd puzzle solving exercises for the IIT

FROM THE BOOK SHELF
The Wonder of Sciene

Dr P J Lavakare, Science and You, National Book Trust, New Delhi, 2001

Even in the age of Internet one should not be deprived of touching a book, feeling its reality, reading it, and
sharing it. And it is important to see beyond standardized text books to expand one’s horizon. And particularly
in the domain of science, good books—not guide books— are absolutely important for arousing the child’s
interest. From our book shelf we have chosen this fascinating book. Let our readers be introduced to Dr J
P Lavakre’s thought provoking reflections.

It is said that we live in the age of science.
And we want our children to study science,
to pursue a career in the field of science.

But when the utilitarian approach becomes
predominant, our approach to science becomes
hypocritical. We want our children to study
science because it is thought to be a road to
‘success’—a lucrative career in the domain of
technology, industry and engineering. And for
schools science seems to have been reduced
into a series of puzzle solving exercises in
Physics, Chemistry, Mathematics and Biology
for a spectrum of entrance tests. Science is
seldom studied for its beauty, criticality and
rigour. At a time when the world of school
children is colonized by all sorts of coaching
centres, model test papers and guide books
(Kota in Rajasthan is the embodiment of this
ugly education market), where is the scope for
studying science meaningfully?
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entrance test—a process of drilling that robs
one of a sense of wonder and curiosity.
Because, as the author assures the child, ‘the
world around us is full of such wonders and
science enjoys studying and understanding
these wonders. So will you.’ Science is indeed
a way of seeing. The book inspires the child to
see science everywhere—even in art and
culture. ‘Have you seen the TajMahal? It is not
only a beautiful monument, but architecturally
well designed. It is a perfect example of
geometrical symmetry and structural
engineering. The emperor Shah Jahan must
have used technical expertise in building this
monument.’ The book reminds the child of ‘use
and misuse of science’. The two world wars, it
should not be forgotten, ‘have opened the eyes

of the nations to the terrible misuse that can be
made of science and technology.’

Here is a lovely book written with clarity
and fascinating examples—a book the parents
can read with their children, and take them to
a new world. Science, believe it, is not just about
what engineering colleges demand from your
children. It is indeed refreshing to hear the
voice of sanity: ‘As future scientists, the young
students of today have to look at science with
a broad outlook of trying to understand the
unknown—not just trying to memorize laws
and equations and writing computer
programmes. You have to ask basic questions
about the phenomenon you see around you.’
Are you listening?

 The Editorial Team

Modern education has generated a new
challenge for our society. These days, as the
aspiring middle class sees it, education is
only to upgrade our resume and help us to
get high salaried employment; it has been
distracted from its focus, its core ideals. True,
we see the proliferation professionals -
specializing according to the needs of the
market. But are there enough contemplative
and reflexive minds?

We want to know whether only managers,
engineers and doctors can nourish our
civilization. Is there no need of a poet, a
painter, a historian, or a thinker?

These are not merely academic questions.
As parents and students, we continually
grapple with these perplexing issues. For
example, someone writing a brilliant thesis
on the dynamics of ancient Indian history
might not find a suitable job to earn her
livelihood and continue her research. But it

DEBATE

is not difficult to see a young boy—hardly
twenty-two years old—earning a fact salary
after completing a course in information
technology or financial management. These
striking contrasts often demotivate us. Even
if we wish to become an archeologist or a
musician or a photographer, we get afraid;
we decide to pursue the standardized career
option, and end our lives with psychic void
and depression. Is there a way out? Is it the
time for the larger society to rethink its
economic pursuits and educational policies?
Or, is it possible for the young minds to
undertake a ‘risk’, overcome the peer
pressure, listen to the inner calling, and
choose, to borrow Robert Frost’s poetic
words “the path less travelled”. We want our
readers to think and reflect, and articulate
their viewpoints which we wish to publish
in the next issue of The New Leaf.
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EXCERPT

The Temperament and Qualifications of the Teacher

Makiguchi was a great Japanese educationist. His major book Education for Creative Living was published
in 1930. Here we are reproducing a small section from the book. We believe that it reminds us of the
meaning of the vocation of teaching. Society begins to degenerate if teachers lose their moral foundation.
At a time when teaching is seen as just another job, it is important to reflect on Makiguchi’s deep concerns.

Whatever else teachers and educators in
general do , moral education is their best
mission. Is this not the line that divides teachers
from other value creators, such as artists and
technologists? Thus the qualitative difference
between educators and noneducators boils
down to teacher’s direct involvement with
exclusively moral values in their value creation.
If teachers and educators are to act as role
models , then more than anything they are to
be model individuals in the creation of moral
value. Whatever else teacher’s work entails ,
they must constantly be alert for actions and
attitudes, however trivial they might seem,
whose immorality or amorality threatens to
break down the cohesive unity of their society.

I see social problems as stemming from poor
education, the wrong roles learned from bad
models. Clearly, when our leaders openly
demonstrate their lack of morals, there is
something wrong with our society. It is as if
we have handed the keys to the vault over to
burglars. In education as well, we hardly ever
encounter magnanimous and civic-minded
teachers actively contributing to the life of
society. Instead, the greater part of the teaching
community involves itself in jealous bickering,
spreading unfounded rumors without
compunction. They lack the courage to
confront each other in an open discussion of
the facts, much less to offer criticism and point
out errors.

Tsunesaburo Makiguchi,
Education for Creative Living

 Translated by Alfred Brinbaum

On the basis of more than thirty years
spent in the field of education, I would
be half-pressed to think of any single

group of people who are more concerned with
their own self-preservation and less concerned
with service to others than teachers… I can only
feel disheartened and ashamed when I observe
how few in the teaching community would
even think to engage themselves in discussions
of how to best serve the public interest, when
not a one misses the least opportunity to
advance his or her own self-interest. All my
experience has brought home to me the sad
truth of Sakyamuni’s words during more than
forty years of preaching: “Persons of either
vehicle who seek their own salvation without
trying to save others will never attain
Buddhahood.”

It is only when educators take stock of
themselves as their brother’s keepers –or rather
our children’s keepers—that they become
capable teachers. Educators are in this regard
applied moralists. They must always stand
ready to act as judges of good and bad , and
have the courage of their conviction to act
accordingly. This is, of course, an awesome
responsibility and not the sort of thing we want
to entrust to just anyone.

What I am saying is that the notion of a
profession called teaching presupposes that the
teacher stand as an exemplary human being, a
guidepost on the road of life… When a person
does not measure up to these standards
assumes a teaching role, it is nothing short of
fraud…
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PERSPECTIVES

The Eyes that See

They were our resource persons;  and they observed our workshops. It was not an easy job—a participant
retaining  the calmness of a witness. We are publishing their perceptive remarks because we want to grow,
and take our workshops to a higher level of excellence.

I feel immense pleasure when I become part of the creative learning
workshop. This workshop is centered on overall learning activities
of students. We believe that there are multiple ways of learning, and
every student’s way of learning should be appreciated. Nothing
should be forced upon students. As I have noticed, students feel easy
and relaxed in the workshop. It helps them in arousing their curiosity
and creativity. Here they learn so many things through activities.
Learning becomes fun for them because it is not just centered on the

primacy of text books. It helps them to learn with nature. When they create new things
like beautiful painting of trees or stars, they realize what it is. As I believe, our education
system should rely on activity based learning rather than rote-learning. We create
something when we engage with it. In these workshops, there is no hierarchy. Everyone
becomes a learner and we learn from each other. We organize meetings with the parents.
Their suggestions have helped us. Together we can create a beautiful world of learning.

It is one of the beautiful experiments on alternative pedagogy and
creative learning. A workshop of this kind prepares one to evolve,
experience, understand, know and see the multiple dimensions of
life meaningfully. Our modern living, because of its utilitarian logic
and its inherent Economic Darwinism, has reduced the educational
practice into a mere training for survival. The Creative Learning
Workshop, if at all I experienced it correctly, has emerged contrary
to the popular conception of educational practice that is prevalent in

our schools, its dead pedagogy, its monologue. It is a sincere attempt to add liveliness
into the teaching, arouse interest in the children and not let them feel burdened with
the baggage of rote memorization and crude information. Rather every attempt is to
relate, to establish a communion with the larger questions of life itself, its practicality,
its everydayness, its moral questions, aesthetics, its politics, its contexts, and to
understand and see life as a whole. It is an attempt where mathematics is not only
about puzzle solving and preparing them for future competitive exams, mathematics
is also about life; how it comprises our everyday living; how it is entangled with our
stories, music, our surroundings. Language learning is not about memorizing difficult
vocabularies rather learning through every day engagements. Learning history is not
all about its chronology of numbers, dates rather contextualizing with recent
happenings, with music, video clips, photographs, cartoons, newspaper clippings. Social
science education is a way of seeing the society, knowing and understanding it,
contextualizing oneself, and seeing and relating one’s biography to the societal problem.
As a matter of fact, it is learning through doing, by touching, by caring, by creating. I
have seen the children evolving with sensitivity and creative imagination.

Priyaranjan

Dhiren Kumar Sahoo
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Schooling has always been a great struggle for everyone who goes
through it, not just for the poor but across socio- economic
background. No one can escape the compulsory mechanical
standardized system of education which has damaged without
discrimination every child – her imagination, intelligence and
capabilities. Many philosophers and educationists have voiced against
the present system of education, and some of them have sought to
create an innovative space where learning can happen joyfully and

meaningfully. Time and again, many small initiatives of different kinds by creative
individuals have also redefined the meaning of schooling.These workshops had been
a great experience for me to witness the new possibilities in education turning into
reality. The energy, dedication and love the coordinators had made the entire
atmosphere magical, and boundaries soon merged. Dry and dead books became alive
and meaningful. Maths, science, social science and language were not seen as subjects
to be “covered”, but beautifully merged with our everyday life, and therefore it became
meaningful. Not just books and notes that occupied the space, but also music, art,
‘aesthetic’ food, laughter and occasional silence added more flavour to the entire process.
It is really satisfying to see the children’s face filled with joy and enthusiasm.

An initiative of this kind gives us hope for new possibilities to unfold, and makes us
feel that not everything is dark. I hope and wish this grows even stronger and spreads
its fragrance.

Spaces of learning and knowing, of listening, it is inevitable, must
become spaces of abundance. Of a relentless surplus. The surplus of
teaching and learning, the surplus of laughter and the abundance of
ingenuous banter. The abundance of the self, the unbounded possibility
of the other. For it is in such abundance – only in the truth of unbounded
giving that we may aspire to teach, that we may seek learning.

That we may imagine a learning devoid of learned indolence, a
teaching devoid of didactic arrogance. A becoming that may be made

possible only in the rhapsodic spontaneity of the mundane, in delightful obedience, in
the persistent commands of freedom. For learning, like teaching, must remain essentially
an act of faith. An act of truth, of compassion, of ceaseless pursuit. An act that must
command the greatest tapas. An act that must only revel in childlike abundance, in
childlike authenticity.

Such spaces then, ought often to be meticulously cultivated. Through yearning,
through prayer, through many failings. For in them is contained our communal
possibility, the possibility of unmaking a fundamental ontological fraudulence, the
possibility of reclaiming our counterfeit selfhood(s). Such spaces ought often to be most
cautiously nurtured, most recklessly celebrated. Most earnestly sought.

Ramya Devi

Bhakti Patil



Creative Learning Workshop Series

Creative Learning Workshop – September, 2014

We conduct workshops with school children. We choose ten children, and conduct each workshop
for ten consecutive days. These workshops are held in the Jawaharlal Nehru University campus.
We do not repeat what schools do. Instead, our goal is to engage with the children, create a
relaxed environment conducive to creative learning. We try to make the child realize her/his
innate potential. Through music and photography, stories and discussions, activities and
experiments we seek to arouse the child’s real interest in language and literature, mathematics
and science, history and culture, and body and the aesthetics of food. No home work. No tyranny
of private tuitions. No terror of examinations. It is pure joy. Because true learning is a celebration.
A series of workshops have been planned for the months of January, February and March,2015.
We request the concerned parents to contact us.

See Mihir’s eyes. Calm and composed. Gentle and
cultured—Mihir is eager to learn. He is attentive and
sincere. As we narrate the stories of Freedom, he absorbs
and receives. He asks good questions. Mihir finds himself
easy and relaxed. His oral skills are pretty good. He loves
mathematics. His concepts are clear. Yes, Mihir is hard
working. He reads and reviews the books he has borrowed
from the library. Dear parents, Mihir has immense
potential. Give him good books to read. Encourage him to
write. And take him to a good cultural programme. He can
appreciate good music.

Mihir – a student of Class VI (KV, JNU) did a series of workshops with us


